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INTRODUCTION
The idea of non-traditional study has garnered
much attention in the past decade among those respon
sible to and for higher education.

As with any contro

versial issue, neither opponents nor proponents have
yet reached a consensus as to what constitutes nontraditional study.

Essentially the term non-tradi

tional study is a label, or category, encompassing a
variety of innovative strategies lending diversity to
the process of higher education as it is known today,
strategies such as evening and/or weekend classes,
extension courses, independent study projects, and
external degree programs to name a few.

Judging from

the literature in this area, the external degree is one
such innovation for which many feel the time has come.
There have been few studies dealing with either
faculty or administrator attitudes toward the external
degree.

However, the data available would seem to

suggest that educators view such programs with severe
skepticism and possibly fear.

Warren ( I973)» in an

article focusing on the problems of accreditation of
external learning, pointed out that "one of the fears
faculty members and administrators express concerning
credit for external learning is that their loss of
1
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control of the learning process will result in a
decline in academic standards and a cheapening of the
degree" (pg. ^73).

In view of such a statement,

investigation in this area would seem most advanta
geous .
Statement of the Problem
The intent of this study is to examine suspected
"fears" of faculty members concerning external degrees,
by determining whether faculty members in three agen
cies of higher education view the assumptions under
lying the rationale of external degree programs nega
tively or positively.

Moreover, it attempts to ascer

tain which sector of the faculty, if any, is more
opposed to, or supportive of, the external, degree.
Additionally,

it will try to determine if the attitudes

held differ in accordance with the typo of college or
university in which the respondent is employed.
Definition of the Concepts
This investigation is primarily concerned with the
influence which two major variables have on the atti
tudes/opinions held toward external degree programs,
these being the area of faculty membership and the type
of employing agency.
external degree.

Of equal importance is the term

For purposes of clarity, the major
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concepts are operationally defined as follows:
1) area of facu1ty membership- all profes
sional salaried personnel employed by the
college/university functioning in either
of two capacities; a) administrative
professional or b) academic instructional/
research
2 ) type of employing agency- any one of three
types of agencies of higher education em
ploying the above defined faculty members;
a) two-year public college/community
college, b) four-year public college/uni
versity, or c) four-year private college/
university
3 ) external degree- a college degree at
either the associate, baccalaureate, or
graduate level, which can be earned via
any one or combination of several nontraditional learning strategies
This very important concept, external, degree, will be
discussed further in Chapter II,
Significance of the Study
The significance of this study does not lie solely
in the fact that there has been little investigation of
faculty attitudes toward external degree programs, but
in the very circumstance of higher education in America1975!

Higher education is in trouble, and the problem

is no secret.

The conclusions reached by the following

authors will shed more light on the matter.
In 197 I> ^ blue-ribbon task force representing the
Department of Health, Education and Welfare compiled a
statement dealing with higher education in America.
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Chaired by Frank Newman of Stanford University, the
Commission questioned hundreds of students, faculty,
and administrators in an effort to discover the status
of higher education.

The survey covered a multitude of

topics, ranging from barriers to the accessibility of
college, to the unfinished experiment in minority edu
cation.

In essence the Newman Report provided documen

tation of wide spread dissatisfaction with the process
of higher education.

Elliot Richardson (1972), former

Secretary of Health, Education and Welfare and Attorney
General, to whom the Newman Report was submitted,
adeptly restated its conclusions to the taxpayer,
"We need to find ways to encourage experimentation and
entrepreneurship in higher education.

Too often,

people and institutions trying new things are penalized
rather than encouraged.

Faculty and accrediting agency

conservatism have put dampers on promising experiments"
(pg. 297) •

Richardson wras not the only one to arrive

at such an opinion.
Similar conclusions were reached by Gould (1970)
in his survey of America's academic condition.

Because

of the rapidity of technological changes, the knowledge
explosion, the challenge to intellectualism and the
alienation of college from the remaining culture, he
concluded that higher education will undergo drastic
changes in the years to come.

Society will demand that
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each sector of its educational institution meet its
needs.

Precisely what these "drastic changes" will

entail are spelled-out in a more recent offering by
Gould (1972), Explorations in Non Traditional Study.
In this text he examines the fallacies inherent in the
philosophy of contemporary higher education in America,
and the barriers they present for non-traditional
methods of learning.

He goes on to define non-tradi

tional learning and summarizes a few of many non-tradi
tional options.

Dressel, Johnson, and Marcus (1970),

while focusing on the inner mechanism of higher edu
cation, the departmental structure, also suggest this
prevailing exigency for variation from tradition.

If

the academic departments which constitute the very
foundation of the university structure are in distress,
then in what state will the agency in toto exist?

As

the authors point out, there was a prevalent sense of
change in each agency studied.
McCann (l97^)> i-n an article published in the
Detroit Free Press, builds a strong case for potential
students to consider the necessity of a college edu
cation.

The graduates he interviewed expressed concern

about the lack of application of what they had been
taught to the "real world", a concern which was readily
supported by Lewis Easterling, research manager of
the Michigan Chamber of Commerce.

Easterling noted
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that about one half of the people who enter college
do not finish and do not have a skill.

Furthermore,

he calls for a cut in state aid to higher education,
and a channelling of these funds to some more productive
avenue.

The implication that college is somewhat

unproductive is quite clear, and no good financier
will long support otiose ventures.

In addition to

the problems facing recent graduates, educators must
also cope with the phenomenon known as the "stop-out".
Succintly, this term refers to students who for various
reasons take a vacation from the laborious task of
getting educated, and eventually re-enter the system.
MacMitchell (1972), in dealing with this aspect of
the problem, noted that such stop-outs are caused by
"an excessive degree of discordance between the indi
vidual's needs and the demands or character of the
university" (pg. 2k).

Although MacMitchell does not

mention them, factors such as the financial inability
to meet costs and many others appear to be equally
important.
Perhaps the most poignant observations on contem
porary higher education are provided by Hodgkinson (1971)
in Institutions in Transition, and Identity Crises in
Higher Education.

The author analyzes the variables

that retard and promote change within agencies of
higher education.

With the support of various
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contributing authors, he delineates the mammoth nature
of the problems and concerns facing colleges today.
The mandate is clear
change.

higher education in America must

There is no other recourse.

Students question

the relevancy of what is being taught.
to the public is in demand.
for a college degree.

Colleges are closing, costs

soaring, and enrollments declining.
perplexed.

Accountability

Industry doubts the need

The faculty is

"Today's col leges are not worth the price.

In fact, they are probably doing more harm than good
by teaching the wrong things and making learning un
pleasant" (langdon,

1969, pg. vii).

And above all, the

taxpayer is disgruntled.
Herein Lies the importance of this study.

The

need for some changes in higher education is evident.
The external degree offers at least one alternative.
However, it is not known if educators are willing to
accept such a strategy.
Summary
Currently American higher education is in a state
of distress, and its critics clamor for change.

The

need for a college degree is at issue, and the adequacy
of the methods employed are being questioned.

External

degree programs offer a mode of variation, however this
strategy tends to evoke negative reactions from those

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

responsible for higher education.

This study concen

trates on the attitudes/opinions held by administrative
and instructional/research faculty members toward ex
ternal learning programs.

In accomplishing this end,

it also attempts to determine if the opinions of those
employed by a community college, private four-year
college, and a public four-year university differ sig
nificantly .
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A REVIEW OF SELECTED RELATED LITERATURE
A study done in the state of Nebraska in 1974 re
vealed that ten percent of the population sampled had
previously heard of the term external degree.

However,

having heard of something and being able to define it
are not one in the same.

When speaking of external

degrees, a wide array of descriptors immediately come
to mind: flexibility, telescoping, diversity, and
examinations are only a few.

Considering tie variety

of adjectives applicable to the concept, one must ask
what precisely is an external degree?

A review of a

number of suggested definitions will place the dilemma
in perspective.
The External Degree Defined
In analyzing the possibility of an external degree
in America, Pifer (1971) began with an inspection of
several foreign models.

Taking into consideration the

characteristics of programs in Great Britian, Australia,
and South Africa, he arrived at the following defini
tion of external degree: "one that can be earned by a
student outside of the normal institutional framework"
(Pifer, 1971 > Pg« 5)> a concise, yet broad definition.
Pifer fails to specify the means by which the degree
9
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can be earned.
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Troutt (1971) conducted an extensive

survey in an effort to locate special degree programs
for adults.

In the process of accomplishing the task,

he formulated a definition of external, degree extracted
largely from the work of A. A. Liveright.

Both men saw

external degrees as those granted solely on the basis
of examinations.

Although Troutt's interpretation

specifies the method of validation, it tends to embrace
a single means or method of earning credit and/or a
degree.

A slightly different approach was taken later

that year by Zacharias (197 I) in a report prepared for
the Massachusetts Board of Higher Education.

Zacharias

was charged with the task of determining the potential
benefits higher education in Massachusetts could gain
from non-traditional programs of study.

In an attempt

to circumvent the oft encountered problems of semantics,
he operationalized the concept.

The Zacharias Report

defined the external degree in terms of the percentage
of course work taken which was not taught by the
faculty of the degree granting institution.
In December of 1971 the Connecticut Commission for
Higher Education published its final report on external
degrees.

The Commission furnished a quite comprehen

sive definition which differed from most others.

The

label, external degree, was applied to either an asso
ciate or bachelors degree awarded to a candidate on
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the basis of his or her acceptable performance in some
area of education, regardless of when, where or how the
education was obtained.

This was one of the first

definitions to bring into play the idea of a competency
based degree.
During the following year the Pennsylvania State
University Commission on External Degree Programs
attacked the pr’oblotn differently.

Rather than define

the concept, the Commission elected to identify its
primary features.

The report commented that while

there was no universal definition of external degree, a
consensus could be reached on its objectives, namely,
a) increased accessibility to programs, and b) increased
flexibility of programs.

The Commission arrived at

this solution after noting that for the most part,
external degrees were defined as a function of one's
interpretation of how the objectives could be met.
Later that year the Florida Department of Higher Educa
tion sponsored a study by Burns and Ashcroft (1972) on
the idea of an Open University for the state.
the course of the investigation,

During

the authors were

confronted with the matter of defining external degree.
Incorporating a number of ideas, they arrived at an
inclusive definition.

The external degree was one

granted by higher institutions to students completing
all necessary degree requirements via means outside of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

the traditional campus.

Despite all of the confusion

generated by attempting to define external degree,

1973

proved to be a good year for new efforts at defining
the concept.
Bowen (I973) , in an article appearing in a special
edition of the Journal of IIi.gher Education devoted to
the external degree, dealt with the financial aspects
of external degree programs.

In order for the reader

to grasp the implications of his presentation, he found
it necessary to develop a model program and subsequent
ly define the term.

Bowen defined external degree as

follows: "a degree granted by a college or university
or other institution on the basis of learning acquired
partly, mainly, or wholly outside the walls of the
degree granting institution" (Bowen, 1973> pg. ^-80).
In that same issue, Cross ( 1973)» a well known advocate
of non-traditional study referred to external degrees
in terms of credit granted for off-campus learning.
Although seemingly incomplete, her definition takes
into consideration the basic ideas behind external
learning programs.

And finally, Houle (1973)> in The

External Degree, supplied a definition much like that
of Bowen.

He thought an external degree to be one

awarded on the basis of some program of academic prepa
ration which was not dependent on traditional patterns
of residential collegiate study.

These final defini-
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tions of Bowen and Houle incorporate nearly every
aspect of external learning programs.
At this point it appears that there is no univer
sally accepted definition of external degree.

Most

writers in the field have chosen to define it to suit
their own particular needs.

Yet in keeping with the

suggestion of the Pennsylvania State University Commis
sion, it seems that some consensus can and should be
reached relative to the objectives of external degree
programs.

Each of the above definitions in some way

touches upon the idea of the non-traditional orientation
of external degree programs.

In other words, education

is not thought to be confined to the typical college
lecture hall, but can and does occur at other times and
places.

Implicit in this deduction are the ideas of

flexibility and diversity, two dominant characteristics
of the external degree.

Although this is not really

defining the concept, it does provide assurance that
some common understanding does exist.
Perhaps the best approach to the problem of
defining external degree is that adopted by Valley (1972),
"The educational community has not reached a consensus
on the meaning or even the desirability of a term like
external degree.

While some American educators have

used it, others talk of the open university, the
extended university, off-campus degrees, non-traditional
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degrees, university without walls, campus-free colleges,
and so on.

There may be purists who will argue that

we should have recognized the differences ....

For

those interested in a broader prospective, it seemed
advisable not to try to refine the matter at this
time" (pg. 2).
today

More concisely, let us not quibble

over tomorrow!

Features of the External Degree
Since the external degree virtually defies defini
tion, it is imperative that consideration be given to
some of the features alluded to in the various defini
tions.

As stated in the previous section, arriving at

a consensus in this area appears to be the best way to
define the external degree.

Houle ('1973) in his dis

cussion of external degree programs reasoned that this
form of non-traditional study attempts to alter the
four basic components of the academic process.

These

components being: admission, teaching, assessment, and
certification.

A slightly different codification is

adopted in the present study.

Wien appraising the

assumptions inherent in external degree programs, it
appears that they may be grouped into four major areas
of concern: the clientele served, the development of
academic programs, the methods of teaching and learning,
and the evaluation of what is learned.

Consequently,
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the discussion of its features will follow the latter
scheme.
The external degree seeks to extend the opportunity
for a college education to a more diversified popula
tion.

This necessitates reaching those previously

educationally under-sei’ved sectors of society.

There

have been numerous commission reports and studies
attesting to the fact that higher education in America
is a middle class white male phenomenon.

The Carnegie

Commission on Higher Education, in 1971 > reported that
a college education in America was mainly available to
the rich, the single, the young, the male, and the
white.

The larger segment of society is under-served.

In July 1973» a conference on "Optional Learning
Environments and the External Degree", co-sponsored by
Dyke and Ursuline Colleges, identified the potential
audience of external learning programs as:
1) second chance group- drop-outs, veterans,
elderly persons and those who married
young
2 ) meritocratic elite- educated or profession
al persons seeking 1ife long learning
experiences
3 ) minorities and the under-served- members
of racial minorities, women, and those
geographically isolated from colleges or
universities
U) Internal students- students currently in

the higher educational system
These are the groups which in the broad sense constitute
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the under-served.

Tapping these sources of potential

learners would increase enrollments and add a new
dimension to the character or personality of the
"college student".
There seem to be two predominant schools of
thought relative to the justification of expanding the
opportunity for a college education.

There are those

who believe that declining enrollments can be bolstered
by the admission of a new clientele, thus rescuing
higher education from its current financial difficul
ties.

Then there are those who truly believe in the

concept of egalitarianism, which supposedly is the
foundation of this nation.

Regardless of the rationale,

the goal is the same, to increase accessibility to
higher education.

Those previously excluded or under

served sectors of the population would be given an
opportunity to attend college.
If colleges and universities are to serve a new
type of student, a more heterogeneous population, it
would seem that traditional requirements might not
always be applicable.

Therefore, some flexibility in

the development of academic programs is perhaps neces
sary.

Admission requirements, time requirements for

both course and degree completion, credit hour accumu
lation, and campus residency are some of the areas that
may be affected.

As Gardener (1961) skillfully pointed
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out, "If we are to do justice to individual differences,
if we are to provide suitable education ..., then we
must cultivate diversity in our higher educational
system to correspond to the diversity of the clientele"
(pg. 83).

This diversity to which Gardener alluded,

is essentially what the external degree appears to be
all about.

A variety of methods can be emjoloyed to meet

educational requirements.

Equally important, require

ments often differ in accordance with the academic
objectives or needs of the learner.

Each learner may

have a completely different set of educational needs,
and thus necessitate a different set of requirements.
Consequently, many external degree programs stress such
ideas as independent study, granting course credit for
performance on standardized tests such as the College
Level Examination Program, and a modification of
traditional time requirements for course and/or degree
completion.
A third feature of external learning programs
deals with new types of delivery systems or methods of
teaching and learning.

Current practices appear to be

based on the assumption that most learners will prosper
academically under the traditional classroom lecture
method.

Few would argue the fact that not all students

are at the same place, academically speaking, when
they enter college.

It is the responsibility of the
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pedagogue to take the student from where he or she is
to where both agree he or she could and should be.
There is no set method for achieving this task.

As a

result, external degree programs lay heavy emphasis on
individualized learning programs.

Recognizing that

people learn at different rates, have different needs
and interests, and possess different capabilities, a
variety of alternative modes of teaching and learning
are employed.

In external degree programs, there is

no single best delivery system, but rather a variety of
instructional methods geared to the individual learner.
The final area of concern is the evaluation of
what is Learned.

As external degrees promote increased

accessibility, flexibility in requirements, and diversi
ty in instructional methods, logically evaluation
systems also require multiformity.

Typically, learning

is certified by periodic "in class" examinations or
written assignments.

However some learning acquired

non-traditionally can not be validated in this manner.
In fact, it is likely that not all traditional Learning
is measurable via the traditional metliods.

Along with

standardized examination programs, learning contracts
often serve tlie evaluation function.

Under this

arrangement, teacher and learner may jointly define the
academic objectives and establish procedures to meet
them.

Anotiier method is tliat of special assessments by
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committees of educators and/or authorities in the
particular field of study.

This device is often used

in determining the educational benefits gained from
related life/worlc experience, but need not be restricted
to this purpose.

In any event, the external degree

offers numerous evaluative alternatives to the tradi
tional methods.
Origins of the External Degree
There is not an abundance of material dealing with
the history of the external degree per se.

Consequently

it is extremely difficult to fix a specific date or
place of origin.

Most students of the external degree

cite the University of London as its birthplace. In all
fairness though, the role of the ancient "degree mill"
must be mentioned.
Schweitzer (1965) pointed out that as early as
the thirteenth century the papacy assumed the authority
to grant college admission to "friends" of the church
seeking a college degree.

More often than not, the

candidate's academic qualifications were inconsequen
tial,

Regardless of previous academic preparation,

one could gain admittance to college and ultimately
receive a degree.

These unprecedented actions on the

part of the Roman Catholic Church set a new trend.
Colleges soon expanded this license, resulting in a

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

proliferation of degrees.

Anyone who could pay the

price could be the proud owner of a college degree.
The University of Piacenza in 12^8 and Later the
University of Ferrara in 1389, gained notoriety for
their salesmanship in the area of degrees.

Only a

token effort at matriculation was required to secure a
degree, and sometimes no effort at all accomplislied
the same end.

In a very remote sense, these were the

forerunners of modern external degree programs; perhaps
not in the method of operation, but more so in terms of
increased accessibility.
As time passed, academicians banded together and
mounted sufficient opposition to such practices.
Rigorous admission standards and degree requirements
emerged.

This rigid avenue to a college education

prevailed for quite some time, at least until the
nineteenth century period in England.
Prior to the nineteenth century, higher education
in England was a priviledge extended to the nobility
and the wealthy.

Institutions such as Cambridge and

Oxford had the exclusive right to award degrees.
However, the impact of tLie Industrial Revolution
generated sweeping social changes.

The near sponta

neous creation of a new social class shook the socio
economic structures of English society.

This new

social class, consisting of skilled craftsmen and
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production workers, was by no means rich
poor.

nor was it

It was the middle class, and represented a new

bracket of consumer able to pay its own way.

In time,

it wielded the power to engender political reform.
The assertion of its will was eventually felt in the
academic arena.
Neither Oxford nor Cambridge was prepared to meet
the educational demands of this new clientele.

Steeped

in tradition, neither was amenable to rapid change.
Thus the burden fell upon a sparse number of unheralded
colleges located near the industrial center, London.
As pointed out by Duke (1967), scholars appreciated the
need to maintain academic excellence, and so the new
colleges were placed on a quasi-probationary period.
During this time they provided instruction, but did not
have the authority to confer degrees.

After a period

of time, one of the London colleges was to be given
the power to award degrees.

As the time approached, a

vicious rivalry erupted between the supporters of the
top two colleges which were vying for the honor of
granting degrees.

The atmosphere was tense.

In a

political move, much to the chagrin of the contesting
factions, the University of London was established.
The University of London, organized in 1836, was
created as an examining and degree granting body.

It

was not a university in the conventional sense, but
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rather a governmental bureau, headed by the Privy
Council, staffed by civil servants and clerks, and
funded directly by the Treasury.

At its inception,

the University of London was charged with the examina
tion of students educated in other institutions, to
determine if they warranted a degree.

All a student

need do was furnish proof that he or she had attended
a college approved by the Privy Council, and then pass
the examination.

In 1858, the requirement of college

attendance was dropped.

This program very likely

constituted the first accredited external degree,
characterized by the separation of instruction and
examination, and dominated by flexibility and diversity.
These developments paved the way for the expansion of
the external degree concept to other countries.
Across the Atlantic Ocean, the development of the
external degree was more discreet, but most definite.
Much like other former British colonies, early American
higher education assumed the typical English flavor.
Harvard University, America's first, stands as a
glowing example.

In 1636, a Harvard education consis

ted of a prescribed degree pattern in which each
student had to complete a specific sequence of course
work in order to earn a degree.
permissible.

Variation was not

This pattern persisted until the latter

part of the nineteenth century when one man began to
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"make waves".

During his near half century presidency

(1869- 1909), Charles ¥. Eliot implemented changes
which not only altered Harvard University, but the
entire history of American higher education.

In

addition to designing professional and graduate schools,
exchange programs, and sabbatical leaves, Eliot created
a system which lent diversity to American higher
education, the elective system.

No longer were students

limited to a fixed sequence of courses.

Now they could

select from a variety of courses and still satisfy
degree requirements, a philosophy still in effect
today.

On the heels of Eliot's innovations came still

other changes.
In the 1890's, the forerunner of the American
external degree surfaced in the form of extension
courses.

Campus facilities were carried to the field,

and for the first time, a new type of student was
approached.

The extension degree, as described by

Houle (l973), was based on the belief that learners in
the community who were unable to attend college, but
had the intellectual ability, should be exposed to the
same type of academic program provided for the resident
student.

Basically, the traditional academic program

was made accessible to learners who could not come to
the campus.

The realization that learners in the

community quite often were of adult age and differed
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both socially and psychologically from the traditional
student prompted still, another change, the adult degree.
The adult degree can be traced to the post World
War II era.

It was created in response to the demand

for higher education by returning veterans.

The adult

degree focused more on providing a program designed to
fit the nature and life-style of the adult learner.
Its approach often departed totally from traditional
patterns of study.

Educators had finally admitted that

the educational needs of the post adolescent student
differed substantially from those of the adult learner.
Thus, this difference should also be reflected in their
respective programs of collegiate study.

Equally

important, new methods of evaluation were necessary.
One final step had yet to be taken.
The final breakthrough came in 1969-70 with the
development of the assessment degree.

Based on the

idea of competency, assessment degrees sought to vali
date learning by a student's demonstrated performance
in a subject, as opposed to the completion of course
requirements.

This degree was not aimed at any par

ticular age group, but at any learner able to demon
strate a predetermined level, of competency in an area
of academic study.

The way was paved for the external

degree in American higher education.
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Descriptive Models of the External Degree
Nearly all external degree programs are based
upon some model or scheme.

The best known, and possibly

the only work done in the area of external degree
models, is that of John Valley, co-director of the
Office of New Degree Development Programs, a division
of the Educational Testing Service.

He has developed

six descriptive models with which few scholars, if any,
disagree.

It must be remembered though, that these are

models which serve as a means of classification and
do not attempt to give an exhaustive description of
every external degree program in operation.
Ad m in i s tr a t ive-Fac i1i ta tion Model
The Administrative-Faci1itation model is concerned
with the extension of traditionally oriented programs
of study to learners located in the surrounding commu
nity.

That is, traditional or internal degree require

ments are applied to the off-campus student.

An

agency of higher education, which provides instruction
and grants degrees, establishes some type of adminis
trative unit to handle this task.

This unit facili

tates the acquisition of course credit by the community
based learner.

This facilitation may take many forms,

such as evening or Saturday classes, or even television
lectures.

The extension degree fits comfortably within
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this model.
Modes of Learning Model
Much like the first model, the Modes of Learning
model also holds to a particular set of degree require
ments.

However, some room for flexibility does exist.

Even though the student must fulfill traditional or
internal requirements, the method in which the task is
accomplished can be varied.

In this model, an agency

of higher education which furnishes instruction and
awards degrees, creates a new pattern of teaching and
learning geared toward the interests and capabilities
of a new type of learner.
learner is the adult.

Usually this new type of

Obviously, the adult degree

would fit this model.
Examination Model
The Examination model is perhaps the easiest to
understand, as its name is nearly self-explanatory.

A

degree is granted to the candidate after his or her
demonstration of ability on an acceptable examination(s ).
The agency awarding the degree is in no way responsible
for the education or instruction of the candidate.
Its only functions are to administer examinations and
grant degrees.

In America, standardized examinations

such as the College Level Examination Program, or the
College Proficiency Examination Program, or other
specially designed instruments are used.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

27
Validation Model
The Validation model is essentially a refined
version of the examination model.

In this pattern, an

organization or an agency is established to certify
the validity of a student's total learning experience.
A variety of methods are employed to achieve this goal,
including examinations.

Under this system, life and/or

work experience can be used to fulfill degree require
ments.

Additionally, seminars and other group experiences

may also justify credit.

Quite often, certification of

what a student has learned occurs as a result of an
oral examination by committees of educators and/or
specialists in the learner's area of study.
Credit Model
In the Credit model, an agency sets up standards
and requirements for both courses and degrees, and
vouches that its candidates have met them.

The agency

does not offer instruction itself, but does consider
credit from other agencies offering instruction as
acceptable.

It should be noted that the agency granting

the learner credit, or offering instruction, need not
be a college or university.

It should also be men

tioned that the validation and the credit models are
interpreted differently by Samuel. Gould and Cyril Houle,
two promenient writers in the area of external degrees.
However, the differences are minimal.
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Complex System Model
This sixth and final model, the Complex System
model, is more or less a synthesis of the others.
Using this pattern, an agency of higher education
combines any of the above models in an effort to
satisfy the educational needs of a new clientele.

It

is believed that this form of external learning program
will most

Likely be adopted by American educators,

since it appears to be more flexible in satisfying the
individual needs of each student.
External Degree Programs in Operation
The external degree is a new arrival on the educa
tional scene.

Like anything new in education, a great

deal of controversy and doubt clouds the issue.

Much

of this uncertainty is perhaps attributable to a
general lack of knowledge about such programs.

An

inspection of a few examples will be of assistance.
Some of these examples are taken from graduate programs,
while others are primarily aimed at the undergraduate
s tudent.
Nova University
Located in Fort Lauderdale, Florida, Nova Uni
versity is a private, non-sectarian, non-discriminatory,
non-profit agency of higher education.
experiment in graduate education.

It is an

Chartered in 196k
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by the state of Florida, Nova gained affiliation with
the New York Institute of Technology in 1970.

Within

a year of this move, Nova University had attained
accreditation from the Southern Association of Colleges
and Schools.

All other regional associations in the

United States accredited the program through a recip
rocal agreement with the Southern Association.
Nova University offers both on-camous and offcampus graduate programs.

On-campus students may

select from a number of degree patterns.

The following

programs are offered to the resident student: Doctoral
degrees in Behavioral Science, Microbiology, and
Physical Oceanography; Master of Science degrees in
School Guidance, Counselling, Psycliometry, Early Child
hood Education, and Instructional Systems.

The univer

sity's Center for Professional Development offers
three types of off-campus programs.

These programs

are: Master and Doctoral programs in Public Adminis
tration, a Doctoral program for Community College
Faculty, and a Doctorate in Educational Leadership.

It

is the latter external program which gained a great deal
of attention in an article by Richard Morland (1973)
in the Phi De11a Kappan.
The purpose of the National Doctoral Program for
Educational Leaders, as stated in the Nova University
Handbook 1973, is to:
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1) develop persons already in administrative
roles in the schools to assure that
leadership improvements attained by can
didates are felt in the school immediate
ly
and not add to the oversupply of
trained persons for jobs that probably will
not exist
2) focus on real-life situations and real job
problems! by using the schools as real
laboratories
and not pulling participants
out of the system to spend time on univer
sity campuses and then be reintroduced
through artificial internships
3) make maximum use of the top talents of
outstanding scholars and practitioners
drawn from universities and educational
systems of the entire nation ...
4) provide a national point of view ... to
mitigate the provincialism now present in
local school systems and universities
5) work through a supportive mechanism
the
cluster
where candidates aid one another
... and not encourage competition in
isolation ...
6) operate a total program involving a sig
nificant number of peers in both individual
and group efforts...
7) provide support and help to participants
beyond the period of actual involvement in
graduate work ...
8) assure its financial continuance as a pro
gram by providing its essential elements
through the tuition paid by its working
cand idates . ..
9) offer a unique national laboratory for the
research and development interests of the
participants ... by keeping the emphasis
on growth and change throughout the
system ...
10) keep testing whether the program is ful
filling its purposes ... and not assume
that meeting standards in treatises based
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on theories is the only sure road to
credibility (Nova University, 1973, Pg. 2)
Indeed a very substantial and impressive list of goals
for any educational agency.

But what of the requirements

placed upon the student?
The requirements placed upon the learner are quite
rigorous.

In order to earn a degree, the candidate

must acquire and demonstrate his or her competency in
eight areas: Curriculum and Instruction, Education
Policy Systems, Evaluation, Finance, School Management,
Resources for School Improvements, Supervision, and
Technology and System Management.

The learner achieves

these goals through a series of seminars with the Uni
versity's national lecturers, study guides, study
groups, and local cluster activities.
mance is evaluated in a number of ways.

Student perfor
Examinations,

projects, and papers are most often used to validate
learning.

However, there is an optional alternative

evaluation procedure, whereby a student may request
some non-traditional form of evaluation of his or her
work.

Under this system, the student must submit a

proposed method of appraisal and some justification for
an alternative evaluation.

This procedure can only be

used for two areas of study, the other six must be done
in the required manner.

Other features of the Nova

University plan are also unique.
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Nova University's system of national lecturers
and cluster groups is somewhat unprecedented.

The

national lecturers consist of a group of noted authori
ties in the various fields of study.

Most hold the

doctorate, some from prestigeous universities.

These

national

lecturers meet with external

a series

of brief summer institutes which take place

on campus.
country,

As they are drawn from all

they also have an opportunity

learners during

regions of the
to meet with

students in their geographic area on a year-round
basis.

The clusters are groups of learners in various

regions (see Table I pg. 33) who periodically meet and
offer mutual assistance while covering the eight areas
of concentration.

The University selects a group

leader to head each cluster. As table I indicates,

the

coordinators appear to have sound academic credentials.
Approximately ninety percent of the group leaders have
earned the doctorate.

The primary function of the

coordinator is to assist the learners in his or her
cluster in achieving the requirements.

The sequence

in which any given cluster covers the study areas is
determined by the group itself. The study areas are
divided into modules, each with a corresponding practicum and an assigned number of credit hours (see
Figure 1 pg. 36).
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TABLE I
Cluster Distribution and Group Leaders
Atlanta, Georgia
Coordinator: Robert Flanders Ed. D.
University of Georgia
Austin, Texas
Coordinator: Thomas Scannicchlo Ph. D.
Louisiana State University
Baltimore, Maryland
Coordinator: Howard Allison Ph. D.
University of Chicago
Boston, Massachusetts
Coordinator: Allan El.Lis Ed. D.
Harvard University
Bucks County, Pennsylvania
Coordinator: IT. James Ross Ed. D.
Temple University
Chicago, Illinois
Coordinator: Virginia Lewis Ed. D.
Harvard University
Cincinnati, Ohio
Coordinator: James Jacobs Ed. D.
Michigan State University
Dallas, Texas
Coordinator: Frank Alexander Ph. D.
East Texas State University
Delware
Coordinator: Randall Broyles Ph. D.
American University
Denver, Colorado
Coordinator: Harold Stetzler Ed. D.
Indiana University
Erie, Pennsylvania
Coordinator: William Bryan Ph. D.
Wayne State University
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TABLE I

Fairfield, California
Coordinator: Daniel Muller Ph. D.
University of California at
Berkley
Fort Lauderdale, Florida
Coordinator: Bert Klieman Ed. D.
Harvard University
Gainesville, Florida
Coordinator: Jack Christian Ed. D.
University of Florida
Hartford, Connecticut
Coordinator: Robert Miles Ph. D.
University of Connecticut
Jacksonville, Florida
Coordinator: Bernice Scott Ed. D.
Columbia University
Los Angeles, California
Coordinator: Jack Jones Ed. D.
University of Southern
California
Michigan
Coordinator: Gene Megiveron Ed. D.
Wayne State University
New Haven, Connecticut
Coordinator: Rocco Orlando Ph. D.
University of Connecticut
New Rochelle, New York
Coordinator: Robert Spillane Ph. D.
University of Connecticut
New York City, New York
Coordinator: David Seeley Ph. D., L.L.B.
Harvard University
Old Westbury, New York
Coordinator: John Borum Ed. D.
University of California at
Berkley
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Philadelphia, Pennsylvania
Coordinator: Toni Minter Ed. D.
Harvard University
Pinellas County, Florida
Coordinator: Peter Donchian Ed. D.
Columbia University
Portland, Oregon
Coordinator: Edwin Schneider Ph. D.
University of Oregon
Providence, Rhode Island
Coordinator: Ian Malcolm M. Ed.
Harvard University
Richmond, Virginia
Coordinator: John Galloway Ed. D.
University of Tulsa
Sacramento, California
Coordinator: Fred Stewart M. A.
Sacramento State College
Washington, D. C.
Coordinator: Paul Cawein Ed. D.
Harvard University
Waukegan, Illinois
Coordinator: Marjory Lerner Ph. D.
Northwestern University
West Palm Beach, Florida
Coordinator: John Thurber M. S.
Stetson University
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Learning Modules with Corresponding
Study Areas and Practicutn

MODULE 1
Curriculum and
Instruc tion

Mini Prac t:i.cum
9 credits

MODULE 2
Education
Policy Systems

Evaluation

Midi Pr ict :ic um
I8 credits

MODULE 3
Finance

School
Management

Resources
for School
Improvement s

Maxi Practicum I
2 7 credits

MODULE h
Supervision

Technology and
System Management

Maxi Practicum II
18 credits
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In keeping with its policy of strict standards,
Nova’s admission requirements are also stern.

To

enroll, a candidate must have the following qualifi
cations :
1) school administrators license or other
credentials
2) masters degree from an accredited in
stitution
3) employment in a school leadership position
k) recommendations from selected individuals

Judging from the information gathered on Nova Univer
sity's program, it does not appear, at least on paper,
to be an illegitimate alternative form of higher edu
cation.

Although its off-campus or external program

is quite flexible, its adherence to adequate standards
seems likely.
State University of New York
At its inception in 19^8, the State University of
New York system consisted of twenty-nine state sup
ported and totally unaffiliated campuses.

Today, it

is believed to be the largest coordinated, centrally
managed multi-level system of public higher education
in America.

It has grown to include seventy-two

agencies of higher' education with an enrollment of
226,000 full-time and 125,000 part-time students during
the 1971-72 academic year (State University of New York,
197^-, PS* 1)*

The system encompasses four university
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centers; two medical centers;

colleges of arts and

sciences; three specialized colleges; five statutory
colleges; six agricultural and technical colleges; and
38 community colleges.

Altogether, they offer 3*100

areas of academic specialization, and 1,500 different
degree programs.

Twenty of its campuses offer graduate

study; of these, twelve offer courses at the doctoral
level.

Empire State College is the newest addition to

the State University of New York system.
Empire State College is a co-educational, nonresidential, public liberal arts college, established
in 1971*

Its students are not attached to any specific

campus and so need not attend classes as traditional
students do.

The college has its coordinating center

in Sarasota Springs, and serves its student population
through a series of regional learning centers located
throughout the state (see Table II pg. 39).

Einpir’e

State offers the Associate of Arts, Associate of
Science, Bachelor of Science and Bachelor of Arts
degrees.

Its doors are open to any learner with a high

school diploma or its equivalent, or anyone with the
"demonstrated ability" to do college level work.

The

college is accredited by the Middle States Association
and also has correspondent status.
The major emphasis at Empire State is on the
pursuance of higher learning by whatever alternative
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TABLE II
Distribution of the Regional
Learning Centers
Southeastern Coordinating Area;
Empire State College
New York City Learning Center
Labor Division
56 Lexington Avenue
Empire State College
New York City Learning Center
Metropolitan Division
56 Lexington Avenue
Empire State College
Long Island Learning Center
Trainor House
223 Storehill Road
Old Westbury, New York

Northeastern Coordinating Area:
Empire State College
Albany Learning Center
SUNY- Draper Hall
135 Western Avenue
Albany, New York
Empire State College
Saratoga Learning Center
2 Union Avenue
Saratoga Springs, New York

Western Coordinating Area:
Empire State College
Genesee Valley Learning Center
8 Prince Street
Rochester, New York
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approaches with which a student feels comfortable.
These alternatives may take the form of work experiences,
individual study, course work at another college, or
even tutorial sessions.
Empire State.

Learning has no confinements at

The most striking aspect of its curricu

lum and/or procedure is that academic pursuits occur
without the requirement of classroom attendance.
The Empire State handbook identifies its audience
of potential students as:
1) young persons who want to take responsi
bility for planning their own future
2) older persons wanting further education
which suits their particular needs
3) employed persons having completed union
or employer sponsored courses
4) veterans who have credits taken during
service
5) retired persons pursuing new interests
6) persons who must pursue education while
working (State University of New York,
1974, pg. 9)
Stern (1973)* a former Dean and mentor at the State
University of New York (SUNY) system cites the example
of a 72 year old woman who sought admission to Empire
State.

It seems the "young" woman had two years of

college over fifty years ago, in addition to fifty
years on the Broadway stage, a stint in Chile as a
Peace Corps volunteer, fluency in the Spanish language,
and a few years of teaching experience in a day care
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center.

Her credentials were submitted to a group of

adjunct faculty members who assessed them and awarded
her 1.5 years of college level experience.

Added to

the two years of college she had completed, this eager
learner contracted for a half year of college credits,
and in six months time received her degree.
example is that of a

Another

year old man who after two

years of college dropped out to become an actor.

The

assessment committee awarded him 1.2 years of college
level experience for his twenty years of acting and
teaching of voice.
a bachelors degree.

In less than a year, he too earned
The point to be made is clear,

Empire State offers near total freedom with little or
no time and place restrictions on learning.

It provides

service for a very new and different clientele.
The most unique feature of Empire State College is
its network of Learning Centers.

These centers serve

both as meeting and counselling centers.

Here a stu

dent can confer with faculty members, referred to as
mentors, and receive information, guidance, or even an
evaluation of his or her work.

Each mentor has ready

access to a wealth of material to help the learner
accomplish his or her educational objectives.

They can

provide a listing of various public as well as private
learning resources in the area.

Another function these

centers serve is to orient new students to the SUNY
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system.

All administrative, research, program develop

ment, business and record keeping services are done at
the coordinating center in Sarasota Springs; thus
freeing the mentor of cumbersome paper work.
Like everything else about Empire State, the
curriculum also is extremely pliable.

In constructing

the curriculum, the following concerns were kept in
mind :
1) deliberately avoiding lock-in curricula
or rigid sequential programs ...
2) taking account of differing points of
entry for each individual student
3) each organized program is made up of
separable units ... but also have func
tional relationships to the other segments
4) each organized program begins with brief
exploratory exercises to allow both
student and mentor to judge relevance and
level of entry (State University of New
York, 1974, pg. 31)
The cornerstone of the curriculum is the learning
contract.

Basically this constitutes a formal agree

ment between the mentor and the student, in which both
determine exactly how the learner will achieve the
academic credit.

The contract or learning program is

tailored to the student's individual needs and capa
bilities.

The contract may consist of an agreement to

take formal course work on a traditional campus, read
a certain number of prescribed books, travel, do
independent research, or an internship.

The agreement
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can be reached in a number of ways, but each is subject
to the acceptance and approval of the mentor.
Likewise,

the method of evaluation is variable,

yet ever present.

Evaluation may be undertaken by a

group of adjunct Faculty members at one of Empire
State's sister affiliates in the State University of
New York system.

Another method often used by learners

who are employed in a job related to their area of
study, is job-porformance evaluation by their super
visor.

And as always, there is the familiar examina

tion method.

What is important is to remember that

while flexibility is practiced, adequate academic
standards and quality appear to be maintained by
experienced and concerned educators.
The Regents External Degree
The University of the State of New York is the
oldest state educational agency in America, having
been established in 178^1 by legislative decree.

It

includes all public and private colleges and univer
sities, elementary and secondary schools, libraries,
museums, historical societies, and other educational
agencies in the state of New York.

The Board of

Regents governs this vast collection of learning
agencies, and the Commissioner of Education serves as
its president.

The university per se, offers no form

of instruction, has no faculty, and no student body of
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its own.

Instead, the entire state of New York serves

as its campus, while every man, woman and child is a
potential student (University of the State of New York,
1973, Pg.

I).

Prior to any further discussion of the Regents
External Degree program, some distinction between the
University of the State of New York and the State
University of New York should be made.

As stated

previously, the SUNY system is comprised of seventy-two
public and/or state supported agencies of higher
education.

The University of the State of New York is

more diverse.

It includes all of the colleges and

universities affiliated with the SUNY system, in
addition to the other public and private colleges and
universities, primary and secondary schools, libraries,
museums, and other learning agencies licensed by the
state of New York.
The Board of Regents administers a number of
educational services for the state.

They are respon

sible for setting all of New York's educational poli
cies, establishing and maintaining standards of quality
in state education, incorporating agencies of higher
education, awarding diplomas and/or degrees, and
creating standards and licensing most professions.
Because of its multiple areas of concern, the Board is
recognized as an official accrediting agency by the
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United States Office of Education.
Even though the University of the State of New
York was created in 1784, it took nearly 200 years
before it granted its first formal degree.

In 1961,

the Regents set up a system of examinations whereby a
student could earn college level credit for knowledge
he or she had gained outside the walls of formal
educational agencies.

This program, known as the New

York College Proficiency Examination Program, soon
gave rise to still another revision
External Degree.

the Regents

Established in 1970, the Regents

External Degree program gave non-traditional students
an opportunity to earn a college degree without ever
attending a formal agency of higher education.
For the most part, the Regents program has an open
door admission policy, and no age or residence stipu
lations.

However, there are some very definite degree

requirements.

These requirements can be satisfied in

various ways, the most popular being by examination.
The examinations used, as well as the criteria for
performance, are developed by testing specialists in
conjunction with renowned faculty members of the
state's educational agencies, and business and civic
leaders.

Other methods of satisfying degree require

ments and earning credits are, transfer of credit from
an accredited college or university, special assessment
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of life or work experience, and credit granted for
course work taken while in military service.

Currently,

the Regents offer three external degrees: Associate in
Arts, Bachelor of Science in Business Administration,
and an Associate in Applied Science in Nursing.

Plans

for a Bachelor of Arts degree are being developed, and
will be made final in the near future.
There are two very noticeable characteristics that
set the Regents External Degree program apart from most
others.

The most obvious is the heavy emphasis on the

validation of learning by proficiency examinations.
The cost of an examination varies with the amount of
credit hours it covers, and the level of the course for
which it will substitute.

These examinations range

from African History to Psychiatric/Mental Health
Nursing (see Table III pg. h 7).

The other distinction

is the lack of a significant counselling component.
The Regents program does employ a number of academic
counsellors on a part-time basis, but the role they
play in the system is not given extensive coverage in
the literature.

They mainly provide students with

general information on the programs of study and the
examinations.

Much like the other programs discussed,

the Regents External Degree program also seems to place
a premium on the maintenance of high academic standards
and quality.
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TABLE III
Examinations Approved for the Regents External Degree Program
Key:
CPE=
CLEP=
REDP=
AP=

College Proficiency Examination Program
College Level Examination Program
Regents External Degree Program
Advanced Placement Examination (College Board)

PREPARED BY

AREA AND TITLE

CREDITS

Humanities
CPE, CLEP
CLEP
CPE
AP
AP
AP
CLEP
CLEP
CLEP
REDP
AP
CPE
REDP
AP
CLEP

American Literature
Analysis and Interpretation of Literature
Applied Music (two levels)
Art
Classics
English
English Composition-General
English Composition
English Literature
French
French
Freshman English
German
German
Humanities-General

6
6
2-4
6
6
6
3
6
6
2-4
6
6
2-4
6
6

•p-

•vl
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TABLE III
PREPARED BY

AREA AND TITLE

REDP
AP
CPE
REDP
CPE
REDP
AP

Italian
Music
Philosophy of Education
Russian
Shakespeare
Spanish
Spanish

CREDITS
2-4
6
6
2-4
4
2-4
6

Social Sciences-History
CPE
CLEP
CLEP
CPE, CLEP, AP
CPE
CLEP
CPE, AP
CLEP
CLEP
CLEP
CLEP
CLEP
CLEP

African and Afro-American History
Afro-American History
American Government
American History
Educational Psychology
Educational Psychology
European History
General Psychology
Human Growth and Development
Introductory Economics
Introductory Sociology
Social Sciences/History (General)
Western Civilization

6
3
3
6
3-6
3
6
3
3
6
6
6
6

Mathematics and Natural Sciences
CPE, CLEP, AP
AP
CLEP
CLEP

Biology
Chemistry
College Algebra
College Algebra-Trigonometry

6
6
3
3

oo

PREPARED BY

AREA AND TITLE

CPE
CLEP
CLEP
CLEP
CLEP
AP
CLEP
CLEP
AP
CLEP
CLEP

Earth Science
General Chemistry
Geolog}'
Introductory Calculus
Mathematics-General
Mathematics
Microbiolog}'
Natural Sciences-General
Physics
Statistics
Trigonometry

CREDITS
6
6
6
6
6
6
3
6
6
3
3

Accounting
Clinical Chemistry
Communications and Education
Computer Programming, Elementary: Fortran IV
Computers and Data Processing
Fundamentals of Nursing
Health I: Personal Health-Physical Aspects
Health II: Personal Health-Emotional Aspects
Health III: Public Environmental Health
Hematology
History of American Education
Immunohematology and Blood Banking
Introduction to Business Management
Introductory Business Law
Introductory Marketing
Maternal and Child Nursing (Associate Level)

Os 0 \

Electives
CLEP
CLEP
CPE
CLEP
CLEP
CPE
CPE
CPE
CPE
CLEP
CPE, CLEP
CLEP
CLEP
CLEP
CLEP
CPE

0\GJ Gi G3 OnCO O M O M M O U U W
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TABLE III
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TABLE III
PREPARED BY

AREA AND TITLE

CPE
CPE
CLEP
CPE
CPE
CLEP

Maternal and Child Nursing (BaccalaureateLevel)
Medical-Surgical Nursing
Money and Banking
Psychiatric-Mental Health Nursing
Reading Instruction in the Elementary School
Tests and Measurement

12
12
3
6
6
3

*At present there are 117 examinations administered by the United States Armed
Forces Institute that are also accepted by the Regents.
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Thomas A. Edison College
The New Jersey Board of Higher Education, in an
effort to offer its residents alternative forms of
higher education, established Thomas A. Edison College
on July 1, 1972.

Its purpose was to administer an

External Degree program for the state of New Jersey.
Originally, Edison College, a non-profit state supported
school, was associated with the New York Regents
External Degree Program.

However, its founders soon

came to realize that its mission was much broader than
that of the Regents program, and the affiliation was
ended.

The mission was to establish a college that

offered both credit and degrees to learners on the
basis of what they knew and not where they learned it.
Edison College is governed by a lay board and
served or advised by numerous committees composed of
faculty from other New Jersey colleges.

These commit

tees determine all policy matters, and continually
review procedures.

The college has no classrooms,

resident faculty, library, or other campus facilities.
It is staffed by a small number of administrators and
support personnel.

Its potential audience can be said

to include the entire population of the world (Edison
College,

197^» Pg- 7).

Edison College has an open door admission policy,
as there are no prerequisities for admission.

This

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

52
policy is based on the premise that many learners,
especially adults, have acquired college level know
ledge through work experience and personal interests.
Degree credit may be earned by proficiency or equi
valency examinations, service school credits, individual
or group assessments, and the transfer of credit from
an accredited college or university.

In reference to

the examinations used, besides the College Level Exami
nation Program (CLEP), Edison has developed a number of
competency based examinations to cover those areas the
CLEP does not.

Known as the Thomas Edison College

Examination Program (TECEP), these instruments wore
developed by faculty member's at various New Jersey
public and private colleges and universities.

Edison

offers the following degrees: Associate in Arts and
Bachelor of Science in Business Administration, Asso
ciate in Science in Management, and an Associate in
Science in Radiologic Technology.

Plans for a Bachelor

of Arts degree program are pending (see Table IV pg. 53).
Edison College views itself as both a "new delivery
system", and a "re-entry system" (Edison College,
pg, 4).

1973,

It is a new delivery system in terms of its

methods of teaching and learning, and mode of operation,
and a re-entry vehicle in that it allows ready access
to the world of higher education for a larger and more
heterogeneous population; a population which has quite
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TABLE IV
Proposed Bachelor of Arts
Degree Requirements

A.

General Liberal Arts
Humanities
2. Social Science
3. Natural Science

33
(9-12)
(9— 12
(9-12

Area of Concentration (select any one)
1. Humanities
a. required subject distribution
0 &)
1) philosophy
(06)
2) literature
3) fine/performing arts
(06)
b. humanities electivesincluding foreign language
(0 9 )
2. Social Science
a. required subject distribution
O^)
1 ) history
(06)
2) political science or
economics
(06)
3 ) behavioral/social science
(o^)
b. social science electives
(0 9 )
3. Natural Science/Mathematics
a. required subject distribution
1) biological science
2 ) physical science
3 ) mathematics
b. Science/mathematics electives

27

(18)
(<-)^)
(0 6 )
\0 6 )
(09)

C. Liberal Arts Electives

27

D. Free Electives

33
TOTAL CREDIT HOURS
for DEGREE COMPLETION

120
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often been away from the rigors of education.

In

keeping with these ideas, it has designed a system of
operation unlike many other external learning programs.
Its organizational structure is strikingly similar to
that of many traditional colleges (see Figure 2 pg. 55),
as are the various tasks its major administrative
officials perform (see Table V pg. 56).
The general functions of the college are divided
among five major areas:
1) Test Administration and Evaluation- which
is directed by the Registrar and issues
transcripts, enrolls students, and adminis
ters the TECEP.
2) Career and Academic Counselling- which
furnishes information on re-entry pro
cedures to any post secondary agency in
New Jersey, to anyone requesting it, and
also does extensive academic counselling
and guidance.
It currently is staffed
by a full-time Director and a number of
part-time counsellors and graduate in
terns from various colleges In the state.
3) External Relations- which is charged
with developing and continuing relations
with all colleges in New Jersey, public
and private, and handling publicity,
advertising, fund development and com
munications with organizations that can
and do offer group assessment experiences.
k ) Financial Affairs-Personnel and Office

Management- which is handled by the ad
ministrative assistant to the president,
and a staff of seven senior professionals,
four administrative assistants, and seven
clerical workers.
5)

Academic Program Development- which makes
recommendations to the president and Board
of Trustees on policy and standards.
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FIGURE 2
Administrative Organizational Chart
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TABLE V
Administrative Job Responsibilities
I . President
a. supervise professional staff activities
b. long range planning
c. budget planning
d. coordinate new degree development
e. relations with other colleges and universities
f. foundation and government financial support
g. relations with the Board of Trustees
h. financial management of the college
i. administrative liaison with the State government
j. implementation of staff personnel policies
k. relations with middle states association
-J--*-*
a.
b.
c.
d.
e.
f.

President for Academic Affairs
develop and supervise college's degree programs
relations with cooperating faculty
relations with Academic Council and degree Committees
coordinate group and individual assessment programs
development of testing program
development of study materials for students

I II. Registrar
a. administration of student enrollment
b. evaluation of transcripts, test results, etc
c. implementation of degree requirements
d. certification of degree candidates
e. coordinate commencement activities
f. maintain records 'f enrolled students
g. coordinate test administration
I V . Director of Academic Counselling
a. coordinate all counselling activities
b. recruit and supervise all counselling personnel
c. coordinate activities with cooperating colleges
d. advise current and potential students
e. disseminate information to college counsellors
and adult education groups
f. liaison with adult education association
g. direct development of Clearinghouse activities
V* Direc tor of External Relations
a. direct all public relations activities
b. initiate/coordinate relations with non-academic
sector
c. coordinate responses to mail and phone inquiries
d. plan and develop all publications
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The Academic Council handles those matters referred to
in the fifth area, and is perhaps one of the most in
fluential advisory boards any college has today.

It is

made up of twenty-two educators representing various two
and four-year colleges throughout the state.

Its unique

structure gives it input at every level of the academic
program.

The Council reports directly to the Board of

Trustees and has immediate access to the President.
It is composed of committees in the following areas:
academic policies and standards, testing and assessment,
and instructional resources.

In addition, there are

committees in each of the four degree areas: Liberal
Arts, Bachelors level in Business Administration,
Associate level, in Business Administration, and Associate
level in Radiology Technology.

Each of these degree

committees has a corresponding sub-committee which
constructs and evaluates the examinations used in that
particular area.

The Academic Council has near total

control of all academic programming, and attempts to
insure that standards are maintained.
Summary
The external degree can and is defined in many
different ways.

Most writers in the field tend to

define it in reference to their own particular needs.
The best avenue to finding some common ground in
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understanding this multifaceted concept, is to reach
some consensus as to the objectives external degree
programs attempt to accomplish.

When considering its

pertinent features, it appears that it is best described
in terms of the affect it has on the educational
process in higher education.

Such programs, as the

external degree, alter this process in a number of ways,
such as the population accorded an opportunity for a
college education, the methods employed in delivering
the education, the design of academic programs, and the
evaluation of what is learned.
The roots of the external degree can be traced to
the University of London, and the influence of its
philosophy can be seen in American higher education.
However, many intermediate steps occurred in American
higher education prior to the external degree making
its appearance.

A conceptual scheme conceived by John

Valley provides a means of classifying external degree
programs, as weJl as a means of looking at the many
differences.

And finally, a look at four external

learning progi-ams in operation gives a clearer picture
of what and how the external degree accomplishes its
goals.
It should be noted that the review of literature
dealing with the external degree revealed no previous
studies relative to minorities or females.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

OBJECTIVES OF THE STUDY
As noted in Chapter I, the purpose of this study
is to explore administrator and faculty attitudes/
opinions toward the external degree.

In accomplishing

this task, the investigation seeks to achieve two
primary objectives: to determine which ideas fostered
by the external degree are viewed negatively and/or
positively by the respondents, and to discover if
attitudes differ in relation to the type of college or
university employing the respondent.

From these primary

objectives, a number of questions in search of answers
arise.

Questions which if answered, may either facili

tate the development of external degree programs, or
furnish possible reasons to avoid them.

Questions such

as the following need to be answered:
1) Will there be a significant difference
between male and female responses?
2) Will minority group respondents be more
supportive than non-minority respondents?
3) Will respondents in a private college be
more opposed than those in a public college?
4) Will instructional/research faculty be more
opposed than administrative faculty?
5 ) Are non-tenured faculty more resistant
than tenured faculty?
6) Will responses differ significantly be
tween faculty members in different areas
of academic study?
59
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7) How will respondents view the extension
of the opportunity for a college education
to a more diverse clientele?
8) How will respondents react to increased
flexibility relative to the development of
educational programs?
9) Will respondents agree that the traditional
delivery systems are not the only viable
methods in which college level learning can
be acquired?
10) How will the respondents react to more
diversity in the area of the evaluation
of what is learned?
The first two questions are aimed at two groups who
constitute different sorts of minorities in American
higher education, women and racial minorities.

Since

external degree programs attempt to benefit these pre
viously under-served groups, these questions warrant
consideration.

It is quite possible that, as members of

potential audiences for such programs, female and
minority respondents may be more supportive of external
learning programs.
Questions three, four, and five touch upon the
notion of job security.

It is believed that external

degree programs will decrease the number of components
required in the educational process; that is, cut down
on the number of jobs.

It would seem that private

colleges stand to suffer the most, since their strong
points are a part of many external degree programs.
In his characterization of private schools, Heely (1951)
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expressed the opinion that private schools have re
peatedly responded to new demands and conditions.

The

primary reason for this responsiveness was the willing
ness to embrace flexibility and applaud diversity.
Each of these points, flexibility and diversity, seem
to be an integral part of many external degree programs.
Non-tenured faculty members at both private and public
colleges or universities are in somewhat of a similar
position in terms of expendability.

As these individuals

do not have the clout of tenure, they can be more readily
dismissed.
cliche,

Their situation is reminiscent of the old

'Mast to show

first to go!"

And finally,

instructional/research personnel share a similar plight.
As mentioned earlier, external learning programs may
cut down on the number of college teachers required.
If learners need not attend lectures or classes, then
will large numbers of lecturers be necessary?

In each

of these instances, the possibility that one may be
unemployed as a result of the external degree seems
inescapable.
The sixth question is remotely tied to those
mentioned above, in that it deals with security at
another level.

It appears that some disciplines, or

areas of study, are more adaptable to external learning.
For example, art as opposed to calculus would seem to
fit comfortably into the external learning mode.

Thus
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a respondent in the area of the arts may be more recep
tive than the mathematician.

Taking this example a step

further, it is possible that a difference in opposition
of, or support for, external degrees may exist along the
lines of the area of academic study.
The final four questions deal specifically with the
underlying assumptions of external degree programs, and
are perhaps the most important.

These items relate to

sections one through four of the questionnaire used in
this study, and provide an indication of which areas are
and are not supported.
Justification of the Objectives
As stated earlier, the objectives of this study are,
1) to determine which ideas fostered by the external
degree are viewed negatively and/or positively by the
respondents, and 2) to discover if attitudes differ in
relation to the type of college or university employing
the respondent.

These objectives have generated a set

of related questions that focus on several factors that
may have some relation to attitudes toward the external
degree.

In a broad sense, the objectives of this study

can be justified by the need for empirical study of the
external degree.

As noted earlier, there have been few

investigations dealing with either faculty or adminis
trator attitudes/opinions toward the external degree.
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Obtaining answers to the objectives advanced in this
study may add to the small amount of empirical data
dealing with the external degree.

Many commission

reports are recommending that external degree programs
be implemented.

In fact, Valley (1972) has noted that

"there are 1,000 to 1,400 non-traditional programs in
institutions of higher education,

... most of these

are two years old or less" (pg. 2).

The conclusions

reached by the following authors and panels indicate
the breadth of the external degree movement, and empha
size the need for further investigation.
Faculty support is essential if the external degree
is to be an effective form of higher education.
(1973) best characterized this need,

Houle

"If an external

degree is to succeed, it must be carefully designed with
an awareness of many factors, beginning with a realistic
assessment of local demand.

It_ must have the support

of faculty members, administrators, and policy-makers
within the institution" (pg. 47).

Without fciculty

support and assistance in the planning, implementation,
and operation, the external degree will invariably
degenerate into another form of "degree mill".
Equally important, as mentioned by Houle, is the
matter of local support and demand.

Brown (197^*)

conducted a pilot study in Nebraska to determine the
receptivity of Nebraskans to an external degree program.
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He sampled two populations, high school juniors/seniors,
and adults, and found that the majority agreed that a
multi-media off-campus college program could be as
effective as traditional practices.

In addition, an

overwhelming majority said they would recommend such a
program to others, or that an immediate family member
would be interested in enrolling.

The results of the

study definitely suggest that the public is interested
in an external .Learning program, and that many would
seek admission.
The Pennsylvania State University Commission on
External Degree Programs, in 1972, strongly urged
colleges nationwide to provide external degree programs.
The Commission noted the tremendous disservice to
capable learners who wished to attend college, but
could not due to job, liome, or family responsibilities.
Furthermore, tlie Commission suggested the need for
increased accessibility to and flexibility of programs
at tlie college level.

The previous year the Connecticut

Commission for Higher Education had arrived at the same
conclusion.

flexibility and diversity by means of

external degrees were seen as necessary if colleges
were to thrive.

Unique to the Connecticut Report was

a model constructed which provided a visual comparison
of traditional and non-traditional avenues of learning
(see Figure 3 pg. 65).

In conclusion, the report
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FIGURE 3
Modes of Learning Model
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stated, "Profound changes in our society, and the
resulting clash with tradition, challenges our educa
tional establishment to re-examine the higher learning
process.

Institutions must respond to this challenge,

even at the risk of mistakes.

They must encourage

innovation in programs of study, new methods of teaching,
and the awarding of academic credit for non-traditional
work" (Connecticut Commission Report,

I97 1 > Pg* ^ )•

In Massachusetts the call also went out for flexi
bility.

The Zacharias Report of I97 I, submitted to the

Massachusetts Board of Higher Education, recommended
increased flexibility and diversity in the curriculum
via the establishment of an Open University.

Zacharias

concluded that the admission of a more diverse popu
lation of students also demanded diversity in the
content and methods of the learning process.

The'

flexibility sought seems to be an integral part of
external learning programs.

Troutt (1971) did an ex

ploratory survey of special degree programs for adult
learners, and compiled an extensive list of such options
(see Table VI pg. 67).

His findings support the conten

tion that external degrees are operational throughout
the country.

A further implication of his study is that

external degrees are more prevalent and widely supported
in certain areas of the country.

Avid support for the

necessity of the external degree as an alternative form
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Location of External/Special Degree
Programs in America-1971
American International College
Springfield, Massachusetts
Bachelor of Arts for Adults
Boston College
Boston, Massachusetts
Boston University
Boston, Massachusetts
Master in Liberal Arts
Brigham Young University
Provo, Utah
Doctoral Program for School Principals
Bachelor of Independent Study
Brooklyn College, City University of New York
Brooklyn, New York
Bacalaureate Degree Program for Adults
University of California
Los Angeles, California
Master of Engineering
Case Western Reserve University
Cleveland, Ohio
B. S. in Early Childhood Development
B. S. in Health Care Administration
Chico State College
Chico, California
External Degree Program in consortium with Lassen
and Shasta Community Colleges
College for Human Services
New York, New York
Associate Degrees
University of the Commonwealth
Massachusetts Board of Education
External Degree
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TABLE VI
U n i v e r s i t y of De tr o it
D e tr oi t, M i c h i g a n
M a s t e r of U r b a n S t u d i e s
M a s t e r of Publ ic A d m i n i s t r a t i o n
E m p i r e St at e C o l l e g e
S a r a t o g a Sp rings, N e w Y o r k
E x t e r n a l De gr e e f or the

S t at e U n i v e r s i t y

Federal City College
W a s h i n g t o n , D. C.
B. S. in C o m m u n i t y P l a n n i n g and
B. S. in C o m m u n i t y E d u c a t i o n
M a s t e r of A d u l t E d u c a t i o n

of N e w Y o r k

Development

Florida Atlantic University
B o c a Raton, F l o r i d a
M a s t e r of B u s i n e s s A d m i n i s t r a t i o n
Harvard University
Cambridge, Massachusetts
A. B. in E x t e n s i o n St u d i e s
J o hn s H o p k i n s U n i v e r s i t y
Ba l t i m o r e , M a r y l a n d
M a s t e r of L i b er al A r t s
B. S. in Ar t s and S c i e n c e s
B. s. in B u s i n e s s
B. s. in Ed u c a t ion
B. s
in E n g i n e e r i n g
M a s t e r of E d u c a t i o n
M. s
in Ap p l i e d P h y s i c s
in M a n a g e m e n t S c i e n c e
M. s
M. s. in N u m e r i c a l Sc i e n c e
in Phys ic s
M. s
in Space T e c h n o l o g y
M. s
C . A. S. in E d u c a t i o n
C . A. S . in L ib er al Ar t s

.
.
.
.
.

U n i v e r s i t y of K e n t u c k y
Le x i n g t o n , K e n t u c k y
Maste r’ of B u s i n e s s A d m i n i s t r a t i o n
U n i v e r s i t y of M a i n e
Po rt l a n d , Ma i n e
B a c h e l o r of Li b e r a l

Studies
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TABLE VI
University of Maryland
College Park, Maryland
B. A. in General Studies
University of Nebraska
Omaha, Nebraska
Bachelor of General Studies
New York Institute of Technology
Old Westbury, New York
Associate in Applied Science
Bachelor of Science
Bachelor of Technology
Master of Business Administration
New York University
New York, New York
Associate in Arts
Associate in Applied Science (business)
Associate in Applied Science (public service)
State University of New York
Brockport, New York
B. A. in Liberal Studies
University of Northern Colorado
Greeley, Colorado
Subprofessional Degree
Bachelor of Arts
Bachelor of Science
Specialist Degree
Master ofArts
Master ofScience
Six-Year Certificate ( Ph. D., without dissertation)
University of Oklahoma
Norman, Oklahoma
Master of
Artsin
PublicAdministration
Master of
Artsin
Economics
Master of Liberal Studies
Master in Urban Economics and Urban Administration
Purdue University
Lafayette, Indiana
M. S. in Extension Studies
Master of Engineering
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TABLE VI
Qu e e n s Col le ge , S c ho ol of G e n e r a l S t u d i e s
F l u sh in g , N e w Y o r k
Adult Continuing Education Program (regular degrees)
R o c h e s t e r I n s ti tu te of T e c h n o l o g y
Ro c h e s t e r , N e w Y o r k
A s s o c i a t e in A p p l i e d S c i e n ce
A s s o c i a t e in B u s i n e s s
A s s o c i a t e in G r a p h i c A rt s
A s s o c i a t e in M a n a g e m e n t
A s s o c i a t e in H e a l t h I n s t i t u t i o n a l M a n a g e m e n t
A s s o c i a t e in I n d u s t r i a l TechnologyA s s o c i a t e in Photography'
B. S. in A p p l i e d Sc i e n c es
B. S. in B u s i n e s s
B. S. in G r a ph ic Arts
B. S. in I n d u s t r i a l M a n a g e m e n t
B. S. in P h o t o g r a p h y
G r a d u a t e P r o g r a m in A p p l i e d and M a t h e m a t i c a l
Roosevelt University
Chicago, Illinois
B a c h e l o r of G e n e r a l

Statistics

Studies

San F r a n c i s c o T h e o l o g i c a l S e m i n a r y
S an F r a n c i s c o , C a l i f o r n i a
D o c t o r of S c i e n t i f i c T h e o l o g y
U n i v e r s i t y of S o u t h C a r o l i n a
Columbia, South Carolina
M a s t e r of B u s i n e s s A d m i n i s t r a t i o n
University'- of So ut h F l o r i d a
Tampa, F l o r i d a
B a c h e l o r of I n d e p e n d e n t S t u d i e s
University' of S o u t h e r n C a l i f o r n i a
Los A n g e l e s , C a l i f o r n i a
M a s t e r of Li be ra l Arts
Southern Methodist University
D al la s, T e x a s
B a c h e l o r of A r t s
B a c h e l o r of S ci en ce
M a s t e r of Li be r a l Ar ts
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TABLE VI
U n i v e r s i t y of S o u t h e r n M i s s i s s i p p i
Hattiesburg, Mississippi
A s s o c i a t e of S c i e n c e in N u r s i n g
A s s o c i a t e of S c i e n c e in P ol i c e S c i e n c e
S y r a c u s e U n i v e r s i t y , C o n t i n u i n g E d u c a t i o n Co ll e g e
Sy r a c u s e , N e w Y o r k
A s s o c i a t e in A r t s
B a c h e l o r of A r t s in L i b e r a l S tu d i e s
U n i v e r s i t y of T e n n e s s e e
Nashville, Tennessee
A s s o c i a t e of Ar t s in N u r s i n g
Washington University
St. Louis, M i s s o u r i
B. S. in U r b a n A f f a i r s
B a c h e l o r of T e c h n o l o g y in C o m p u t e r A p p l i c a t i o n s
B a c h e l o r of T e c h n o l o g y in C o m p u t e r E l e c t r o n i c s
B a c h e l o r of T e c h n o l o g y in M e c h a n i c a l D e s i g n
B a c h e l o r of T e c h n o l o g y in E l e c t r i c a l P o w e r
B a c h e l o r of T e c h n o l o g y in S t r u c t u r a l D e s i g n
B a c h e l o r of T e c h n o l o g y in T h e r m o - M e c h E n e r g y
B a c h e l o r of S c i e n c e in S y s t e m s and D a t a P r o c e s s i n g
B. S. in I n d u s t r i a l M a n a g e m e n t
Westbrook College
P or tl an d, M a i n e
Associate Degrees

f or W o m e n

U n i v e r s i t y of W i s c o n s i n
Madison, Wisconsin
Professional Development

Degree

in E n g i n e e r i n g

University Without Walls Programs
20 a f f i l i a t e d c o l l e g e s and u n i v e r s i t i e s
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of h i g h e r

education was

a ls o

voiced by

the C a r n e g i e

Commission.

The Carnegie Commission on Higher Education seems
to produce innovative recommendations on an annual
basis.

In the

1971 report the Commission pointed out

the gross .inequality of opportunities for higher educa
tion in America.

Degrees are more available to the

young white male of middle class status, while others
are virtually excluded; the main reason being that
these are the only learners able to devote full-time
to academic endeavors.

The Commission recommended that

alternative avenues by which

students can complete

course and/or degree work be designed.

This would make

higher education available to those now excluded because
of work schedules, geographic location, or other respon
sibilities and reasons.

Once again, the apparent need

for flexibility and diversity arises.
Summary

Th e

primary

ten a d d i t i o n a l
t h es e

objectives

questions

concerns will

decisions

a b ou t

the m a t t e r
of u t m o s t

provide

external

learning programs
of b o t h

c a n be

this

st u d y h a v e

f o un d

There

on w h i c h

Although

throughout

and
have

generated

Data relating

information

de g r e e s .

community

importance.

of

or c o n c e r n s .

faculty

to

to b as e

external

the

c o u nt ry ,

support

been numerous

are
Commission
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reports and panels which have studied the external
degree, and most have recommended its implementation.
It is seen as a means of providing badly needed diver
sity and flexibility in American higher education.
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RESEARCH DESIGN
As stated in the previous chapters, one of the
primary objectives of this investigation is to determine
if the type of college or university employing the
respondent has a significant relationship to the attitudes/
opinions they hold toward the notion of the external
degree.

When considering the atmosphere, or "general

environment", of any agency of higher education, factors
such as the source of financial support, orientation of
the leadership, the academic programs offered, the
geographic location, and many more should be taken into
account.

Due to the many restraints under which an

investigation such as this labors, many of these variables
could not be controlled.

However, that of geographic

proximity presented fewer problems.
Description of the Sample
The agencies of higher education from which the
sample was drawn were located in Kalamazoo County, in
southwestern Michigan.

The three schools were Kalamazoo

Valley Community College, Kalamazoo College, and Western
Michigan University.
Kalamazoo Valley Community College
Kalamazoo Valley Community College is a two-year
74
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public community college which receives financial support
from federal, state, and local governmental sources.
It was established in 1966 in an effort to provide
continuing education for learners of all ages.

Kalama

zoo Valley Community College offers a variety of techni
cal, vocational, and general educational programs at the
undergraduate Level.

It has a combined faculty and

staff of over 200 persons, with 137 serving in an
administrative or instructional capacity.
the table of random numbers,

Utilizing

100 administrative and

instructional personnel were selected to participate in
the study.
Kalamazoo College
Kalamazoo College was founded in 1833*

It is a

private liberal arts college, affiliated with the
American Baptist Convention.

Kalamazoo College enrolls

over 1,300 students in a combination of on-campus and
off-campus patterns of undergraduate study.

Slightly

over 200 persons are employed as members of its faculty
and/or staff.

Of these,

130 were identified as being

either administrative or instructional personnel.

Prom

those identified as administrators or instructors,

100

were randomly chosen to serve as respondents.
Western Michigan University
Having been created in 1903 by legislative decree,
Western Michigan University is a state supported
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multi-purpose
bo t h

the

university.

undergraduate

and

Michigan University has
st ud en ts ,

and

the

or

table

g r o u p we r e

graduate

700

pe rs on s,

professional

se r v e d

as

the

s am pl e

for

Co l l e g e ,

and

500

ve r s i t y ,

Prior

the

selection

involved

tive

schools,

personnel
fied.

all

li st e d

Then,

respondents

in

the

this

the

this

either

investigation,

the

100 f r o m

With

1 9 73 -7^
the

and

s u b je ct s,

from

each

of

the

of

respec

instructional

directory were

ta ble

a

of the

the a s s i s t a n c e

faculty/staff

administrative
in

utilizing
were

of

secured

study.

on the

of

study.

fr o m W e s t e r n M i c h i g a n U n i 

Directory was

of p e o p l e

in the

f u n c t i o n i n g as

Kalamazoo

co l l e g e s

as

fa cu lt y.

V a l l e y C o m m u n i t y C o l le ge ,

to

20,000

1,500 p e r s o n s

or i n s t r u c t i o n a l / r e s e a r c h

Kalamazoo

a number

Western

of o v e r

500 m e m b e r s

to p a r t i c i p a t e

100 f ro m

Faculty/Staff

level.

an e n r o l l m e n t

of r a n d o m nu m b e r s ,

Al t o g e t h e r ,
administrative

i n s t r u c t i o n at

instructional/research

selected

pe r s o n n e l ,

of f e r s

enijjloys a p p r o x i m a t e l y

administrators
Using

It

identi

of r a n d o m nu m b e r s ,

the

s e l ec te d.

Instrumentation

Si nc e

th er e h a s

of f a c u l t y

and/or

to w a r d

external

the

attitudes/opinions

been

li t t l e

administrator
d eg re e,
on

the

an

empirical

investigation

attitudes/opinions
instrument

subject

for

co u l d n o t

be

obtaining
fo und.
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Consequently, a fifty item survey instrument, structured
along the lines of a Likert scale, was constructed for
the study.

Formulation of the survey instrument pro

ceeded through three phases.
In the first phase of instrument construction, a
set of assumptions, extracted from the recent literature
in the area of the external degree was listed (see
Appendix A pg.

\hk

).

Essentially, these assumptions

were assumed to form the foundation of many external
learning programs.

They reflected the rationale upon

which such programs appeared to be based.

Reactions to

these assumptions wore sought from a number of faculty
members, administrators, and graduate assistants at
nearby universities.

Their comments furnished guide

lines for phase two.
The second phase consisted of making an initial
draft of the survey instrument (see Appendix B pg.

1^7 )•

Copies of the proposed instrument were distributed to
approximately fifty persons employed by neighboring
universities.

Each was asked to comment on the clarity

and wording of each item and on the length of the
instrument.

The comments and criticisms made on the

initial draft of the instrument paved the way for the
final phase of instrument construction.

In this phase,

editorial revisions and additions were made, resulting
in the final instrument.
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The final draft of the survey instrument consisted
of fifty items which were separated into five categories
(see Appendix C pg. 15 1 )•
demographic data items.

There were also a number of

Responses to the questionnaire

items were recorded on a one to five scale, ranging
from strongly disagree to strongly agree.

A brief

section concerning the nature of higher education was
included in the instrument, but was not directly related
to the intent of the investigation.
Data Collection
Each subject received a copy of the survey instru
ment along with a cover letter which briefly explained
the purpose of the study (see Appendix D pg.

15^ ).

For convenience, stamped, self-addressed envelopes were
also provided.

This material was distributed through

the campus mail system at each of the colleges.

A five

week limit was established as the cut-off time for
receiving returned survey instruments.
Data Analysis
In order to achieve the objectives of the study
and answer the questions listed in Chapter III, the
respondents were divided into categories based on
racial characteristics, tenure status, position held,
sex, area of study, and college of employment.

An
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analysis of variance, standard deviation, and mean
score was computed in accordance with the various
groupings.

The values obtained from the analyses of

variance were evaluated at the .05 level of statistical
significance.

Thus, if a significant difference between

mean scores were recorded, only five percent of the
time could the difference be attributed to chance.
The analysis of the data is discussed further in the
next chapter.
Summary
The present investigation deals with attitudes/
opinions toward external degree programs.

Seven hundred

subjects were randomly selected as participants from
three area agencies of higher education:

100 from

Kalamazoo Valley Community College, a two-year public
community college;

100 from Kalamazoo College, a four-

year private college; and 500 from Western Michigan
University, a state university.

Each subject was

sent a fifty item survey instrument, which was con
structed specifically for the study, along with a
stamped-addressed envelope for returning the question
naire.

A five week limit was set for the return of the

survey instruments.

In order to determine the signifi

cance of the data collected, analyses of variance, mean
scores, and standard deviations were computed.
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RESULTS
In Chapter III, the two primary objectives of this
investigation and a series of questions related to the
objectives were discussed.

In order to determine if

the data collected assisted in achieving the objectives
and/or answering the related questions, a one-way
analysis of variance was computed on the scores of the
groups or categories of respondents corresponding to
each of the questions.

Figure 5 (see Figure 5 Pg- 81)

illustrates the categories or groupings employed in
making the computations.

The scores representing these

various groupings were analyzed in terms of performance
on each of the fifty questionnaire items, on each of the
five sections of the instrument, and on the instrument
as a whole.

The mean scores computed in the following

categories represent the performance of each of the
various groups on the instrument as a whole.

It should

be noted that the highest possible point total on the
questionnaire was 250 points, and that the responses
to the items were recorded on a one to five scale,
ranging from strongly disagree to strongly agree.
Category I: Male vs Female
Even though the mean score of female respondents
was higher than that of male respondents, the difference
80
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CATEGORY II MALE vo FEMALE

a) Kalamazoo Valloy Community

a) Kalamazoo Valloy Community
Co U obo

a) Kalamazoo Valloy Community
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did not prove to be significant (F-obtained= 1,90
df= 1, 339; critical value= 3 .86).
group
male
female

size
266
75

mean

standard deviation

193.71
198.38

25.94
25.70

Of the fifty items comprising the survey instrument,
only four showed a significant difference in male and
female responses.

Table VII (see Table VII pg. 8 3 )

gives the F-obtained value for each of the items in the
instrument.
In analyzing the data in accordance with the type
of college or university employing the respondent, the
results were similar to those just mentioned.

At Kala

mazoo Valley Community College the mean score of female
subjects was higher than that of male subjects.

However,

the difference did not reach a level of significance
(F-obtained= 3.41 df= I, 59» critical values 4.00).
group
male
female

size
42
19

mean

standard deviation

201.26
214.21

26.23
21 .66

Even though the overall difference in scores was not
significant, the difference in performance on the third
section of the questionnaire did prove to be significant.
Table VIII (see Table VIII pg. 84) shows the F-obtained
value for each of the questionnaire items.
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TABLE VII
F-values for Male/Female Comparisons
Se c t i o n

1

I:

F=

1.23

0.01

11

o.86

2
3
b
5
6
7
8
9
10

1.17
3.62
O .67
0.03
0.01
2.18
2.40
0.25
0.41

12
13
14
15
16
17
18
19

0.51
o.4i
0.48
0.004
2.93
0.006
1.74
0.21

1
2
3
4

1.60
0.00
0.11
10.63*

5
6
7
8

0.11
0.24
1.65
1.11

1
2
3
4

2.25
0.70
3.84
3.46

5
6
7
8

0.01
8 .20*
1.99
0.99

1
2

6.33*
0.24

3
4

1.47
3 .87*

1
2
3
4
5
6

2.22
2.93
2.09
1.76
0.32
0.42

Section II; F= 2.43

Section III: F= 3.60

Section IV: F= 0.15

Section V: F= 0.16

*critical

value=

7
8
9
10
11

1.50
0.001
0.005
1.51
0.85

3.86
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TABLE VIII
F-values for KVCC Male/Female Comparisons
Section I: F= 1.44
i te m

1
2
3
4
5
6
7
8
9
10

item

F-value

0.05
1.16
3.16
1 .90
1.51
1 .79
1 .03
1 .07
0.11
1.15
Se c t i o n

1
2
3
4

1 .36
0.18
0.12
5 .12*

1
2
3
4

5.46*
3.00
3.^3
2.22

1
2

0.006
3.04

1
2
3
4
5
6

3.19
3.47
0.01
4.84*
0.001
2.65

Se ct i o n

Se c t i o n

Section

F-value

11
12
13
14
15
16
17
18
19

0.86
0.22
0.96
0.74
0.10
1 .15
0.17
1 .34
0.30

5
6
7
8

0.37
0 .34
0.96
2.89

5
6
7
8

O .63
4.14*
2.24
1 .39

3
4

0.77
2.55

II: F= 1 .67

III: F= 4.69*

IV: F= 1.86

V: F= 2.55
7
8
9
10
11

4.67*
1 .76
0.002
0.97
1 .01

*critical value= 4.00
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At Western Michigan University, female scores also
tended to be higher than male scores, but again, the
difference did not prove to be significant (F-obtained=
.47 df= I, 223; critical value= 3 .8 9 ).
group

size

male
female

183
42

mean

standard deviation

193.2 1
196.28

26.23
24.40

Table IX (see Table IX pg. 86) gives the F-obtained
value for each of the items on the instrument.

As the

table indicates, only two items showed a significant
difference in scores.
The scores of respondents at Kalamazoo College were
slightly different in that male scores tended to be
higher than female scores.

However, as in the previous

cases, the difference was not significant (F-obtained=
.49 df= 1, 53; critical value= 4.02).
group

size

male
female

mean

41
14

standard deviation

188.22
183.21

22.38
24.60

Only a single item showed a significant difference
between male and female responses.

Table X (see Table X

pg. 87) contains the F-obtained value for each item.
Th e
bearing

da t a
on

the

collected
in it i a l

in this

c a t e g o r y ha s

question cited

a direct

in C h a p t e r

III,

This question asked if there would be a significant
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TABLE IX

F-values for WMU Male/Female Comparisons
Section I: F= 0.58
item

F-value

1
2
3
4
5
6
7
8
9
10

0.13
0.83
0.44
0.03
0 .12
0.01
2.99
1 .99
0.08
0.004

1
2
3
4

1 .42
0.03
0.41
4.32*

ite m

Section

Section

1
2
3
4

0.16
0.07
0.008
1.64

1
2

2.83
0.91

II:

III:

F=

F=

F-value

11
12
13
14
15
16
17
18
19

0.52
0 .54
0.83
0.23
0.21
0.74
0.11
1 .99
0.23

5
6

7
8

0.09
0.08
0.73
0.23

5
6
7
8

0.02
5 .12*
0.99
0.47

3
4

0.38
1.82

0.39

1 .42

1I.06

Section IV: F= 0.06

Section V: F= 0.10
1

0.05

7

2

0.86

8

3
4
5
6

1.24
0.10
0.84
0.49

9
10
11

0.80

0.005
1.91
0.53

*critical value= 3.89
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TABLE X

F-values for K-College Male/Female Comparisons
Section I: F= 0.78

1

2

3
4
5
6
7
8
9
10

0.62
0.16

11
12

1 .34

13
14
15
16
17

0.35
0.98
2 .1 8

1 .24

18

0.01
0.01
0.00

19

0.16
O .85
1 .04
1 .44
1 .80

0.31
0.42
0.84
0.56

Section II: F= 0.06
O .69

0. 14
0.74
0.005
1 .45

0.08

0.06
0.22

Section III: F= 0.09
0.001

1 .54

0.65
3.59

0.00

0.33
0 .68

0.001

Section IV: F= O .67
0.12

8 .10 *

0 .04

0.68
Section V: F= 0.32
0.9 6
0.27
2.94
1 .58
0.23
0.009

9
10

11

0.47
0.09
0.27
2.16
1 .39

*critical value= 4.02
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difference in male and female attitudes.

Although

women did tend to score higher, the difference was not
significant.

Thus the contention that women would be

more favorable was not completely supported.
Category II: Minority vs Non-Minority
Perhaps the most striking results of the study
occured in the area of minority group as opposed to non
minority group performance.

The difference in overall

mean scores of these groups proved to be significant
(F-obtained= 15.^9 df= 1, 332; critical value= 3*86).
group

size

minority
non-minority

29
305

mean

standard deviation

212.37
193.11

19.90
25.62

A significant difference in scores was also recorded on
four of the five sections of the instrument.

Table XI

(see Table X I pg. 89) lists the F-obtained value for each
item.
The scores of minority and non-minority respondents
from Kalamazoo Valley Community College did not show a
significant difference (F-obtained= 2.17 df= I, 59;
critical value= 4.00).

However, minority respondents

did display a higher mean score.
group
minority
non-minority

size
10
51

mean
215.50
202.27

standard deviation
19.23
26.99
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F-values for Minority/Non-Minority Comparisons
Section I: F= 10.71*
item
1
2
3
4

F-value

item

7
8
9
10

2.59
7.67*
4.26*
0.90
18.45*
1 .91
0.94
3.04
1 .63
o. 30

1
2
3
4

2.69
10.91*
6.40*
11.01*

1
2
3
4

0.63
6.92*
3.25
4.35*

1
2

0.28
1 .22

1
2
3
4
5
6

2.17
4.74*
2.07
4.29*
6.03*
2.38

5
6

F-value

11
12
13
14
15
16
17
18
19

0.65
9.38*
2.05
18.20*
2.41
8 .98*
4.33*
2.17
0.01

5
6
7
8

9.95*
2.60
4.33*
4 .96*

5
6
7
8

0.45
7.57*
10.39*
10.38

3
4

5 .36*
3.46

7
8
9
10
11

5.27*
16.93*
2.15
1 .39
7 .21*

Section II: F= 14.29*

Section III: F= 9.06*

Section IV: F= 2.91

Section V: F= 9.84*

*critical value= 3*86
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Table XII (see Table XII pg. 91) gives the F-obtained
value for each of the fifty questionnaire items.

It

should be noted that Kalamazoo Valley Community College
non-minority group scores tended to be higher than
comparable groups at Western Michigan University and
Kalamazoo College.
group
KVCC
WMU
K-Coliege

size
51
200

mean
202.27
192.28
187.53

standard deviation
26.99
25.55
22.62

Equally interesting is the fact that minority respondents
at Kalamazoo Valley Community College recorded a higher
mean score than their counterparts at Western Michigan
University.
group
KVCC
WMU

size
10
19

mean
215.50
212.73

standard deviation
19.23
20.56

No comparison could be made with the mean scores of
minority respondents at Kalamazoo College, as no par
ticipants from the college reported to be members of a
minority group.
The difference in mean scores of minority and non
minority subjects at Western Michigan University did
reach a level of significance (F-obtained= 9.32 df= 1,
217; critical values 3.89).
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TABLE XII
F-values for KVCC Minority/Non-Minority Comparisons
Section I: F= 1 .14

1
2
3
4
5
6
7
8
9
10

11
12
13
14
15
16
17
18
19

l.27
0.87
2.61
0.08
0.89
0.003
0.48
0.31
0.11
0.05

0 .12

0.76
0.78
0.56
0.23
O .67
2.34
2.25
0.003

Section II: F= 2.35
1
2
3
4

1.17
1 .61
0.91
1 .78

5
6
7
8

1 .64
1 .47
0.94
0.68

5
6
7
8

0.001

3
4

0.70
2.71

Section III: F= 1.71
1
2
3
4

0.05
2.79
0.10
3.29

1
2

0.06
0.81

1
2
3
4
5
6

0.54
0.68
2.88
0.36
0.15
0.08

2.63
0.98
3.58

Section IV: F= 1.28

Section V: F= 1.10
7
8
9
10
11

2.88
5.48*
0.00

0.48
0.77

*critical value= 4.00
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group

size

minority
non-minority

mean

19
200

standard deviation

212.73
192.28

20.56
25.55

In addition, four of the five sections of the survey
instrument demonstrated a significant difference in
scores.

Table XIII (see Table XIII pg. 93) shows the

F-obtained value for each of the survey items.
The question relating to the data in this category
asked if minority respondents would be more supportive
than non-minority respondents.
affirmative answer.

The data support an

Minority group respondents were

more positive toward the external degree concept.
Category III: Public vs Private
There was a significant difference in the scores of
public as opposed to private college or university
respondents (F-obtained= 5.98 df= 1, 3 ^ 5

critical value=

3.86), as evidenced by the mean scores of these groups.
group
public
private

size
291
55

mean

standard deviation

196.22
186.9**-

25.31
22.83

In looking at the performance on the various sections of
the instrument, both sections one and five displayed a
significant difference in scores.

Table XIV (see Table

XIV pg. 94) furnishes the F-obtained value for each of
the items.
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TABLE XIII

F-values for WMU Minority/Non-Minority Comparisons
Section I; F= 5.97*
item

F-value

item

1
2
3
4
5
6
7
8
9
10

0.86
6.78*
1 .59
0. 52
13.86*
1 .51
0.39
2.58
O .63
0.01

1
2
3
4

1 .03
7.64*
4.98*
7.04*

1
2
3
4

1.16
2.72
3.19
1 .01

1
2

0.90
0.45

1
2
3
4
5
6

0.73
3.35
0.20
3.26
5.97*
1.17

Section

Section

Section

0.07
4.97*
o.4o
12.09*
1.15
6 .43*
1 .22
0.60
0.04

5
6
7
8

6.97*
0.54
2.63
3. 4o

5
6
7
8

0.52
3.52
7.80*
5.98*

3
4

3.50
0.44

II: F= 9.19*

III: F= 5.48*

IV: F= 0.73

S e c t i o n V:

*critical value=

F-value

11
12
13
14
15
16
17
18
19

F=

6.43*
7
8
9
10
11

1 .77
9.97*
2.42
2.88
5.32*

3*89
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TABLE XIV

F-values for Public/Private College Comparisons
Section I; F= 6.74*

1
c
m

cn.3- mvo noo o\o

1.21
0.24
0.01
0.19
7.83*
6.03*
0.01
0.33
2.24
1 .58

11
12
13
14
15
16
17
18
19

9.39*
12.10*
8.39*
18.79*
3.54
0.60
1.23
0.005
o.80

5
6
7
8

0.66
2.67
0.86
1.68

Section II; F= 3.17
1
2
3
4

2.27
4 .01*
O .36
1.56

1

0.21

5

0.09

2
3
4

1.68
0.01
0.85

6
7
8

1.07
1.50
0.01

1
2

0.93
0.34

3
4

0.39
2.82

Section III: F= 0.79

Section IV: F= 0.92

Section V; F= 6.17*
1
2
3
4
5
6

1.73
3.69
0.49
1,00
2.16
3.17

7
8
9
10
11

1.96
0.93
0.09
2.50
25.74*

*critical value= 3.86
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In comparing the scores of respondents from Kala
mazoo College (private) and Western Michigan University
(public), the latter group showed a higher mean score,
but the difference was not significant (F-obtained=
3.21 df= 1, 281; critical values 3.89).
ffroup

size

K-Coliege
WMU

55
228

mean
186.94
193-77

standard deviation
22 .83

25.91

Only the fifth section of the questionnaire showed a
significant difference in the responses of these groups.
Table XV (see Table XV pg. 96) gives the F-obtained
value for each item.
The difference in the scores of Kalamazoo Valley
Community College (public) and Kalamazoo College (private)
respondents was significant (F-obtained= 15.97 df= 1, 116 ;
critical values 3.92).
group
KVCC
K-Coliege

size
63
55

mean
205.09
1 86.94

standard deviation
26.05
22 .83

Also, the first three sections and the last section of
the questionnaire showed a significant difference in
performance.

A list of the F-obtained values for the

items can be found in Table XVI (see Table XVI pg. 97).
The third question, which dealt with support along
the lines of public as opposed to private colleges, appears
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TABLE XV
F-values for WMU/K-College Comparisons
Section I: F= 3.28

1
2
3

0.82
0.17
0.10

11
12
13

4

5 .27*
5 .80*
6 .51*

0.00

14

9 . 89*

5
6
7
8
9
10

3.59
4.85*
0.01
0.13
0.87
0.52

15
16
17
18
19

1.96
0.00
o .32
0.001
0.30

1

1.61

5

o . 16

2
3
3

2.78
0.19
0.48

6
7
8

1.29
0.44
0.96

1
2
3
4

0.13
0.54
0.04
0.15

5
6
7
8

0.03
0.28
0.34
0.30

1
2

1.17
0.60

3
4

0.13
1.91

1
2
3
4
5
6

0.48
3.53
0.36
0.47
1.84
1 .23

7
8
9
10
11

0.97
0.40
0.001
2.02
29.96*

Section II: F= 1.67

Section III: F= 0.11

Section IV: F= 0.56

Section V: F= 4.66*

*critical values 3.89
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TABLE XVI
F-values for KVCC/K-College Comparisons
Section I: F= 21.97*
-value

1
2
3
4

3.28
5 .9^*
0.95
8 .02*

1
2
3
4

0.38
8 .82*
1.12
7 .32*

1
2

0.13
0.02

osui -p-o

ro
o vo oo o

item

1 .91
0.39
2.34
2.93
2 8 .26*
7.53*
0.01
1 .08
10.24*
7 .22 *

F-value

11
12
13
14
15
16
17
18
19

22.75*
43.61*
8.53*
69.29*
7.72*
11.03*
6 .80*
0.14
3.03

5
6
7
8

3.78
7 .86 *
2.22
3.28

5
6
7
8

0.37
5 .35*
8 .67*
1.81

3
4

1.69
4.96*

7
8
9
10
11

5.47*
3.74
1.23
2.57
7.36*

Section II: F= 8.28*

Section III; F= 6.03*

Section IV: F= 2.09

Section V: F= 8 .85*
1
2
3
4
5
6

9.77*
2.50
0.65
3.00
2.27
10.75*

*critical values 3.92
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to have been supported.

The data showed that the public

colleges were more in favor of external degree programs.
As noted earlier, the mean score of respondents from
the public colleges was significantly higher than that
of the private college.
Category IV: Administrator vs Faculty
The mean score of administrators was slightly
higher than that of faculty members, but the difference
was not statistically significant (F-obtained= 1.75
df= 1, 344; critical value= 3.86).
group
administrator
faculty

size
140
206

mean

standard deviation

196.99
193.22

2k.22

27.07

Of the five sections of the survey instrument, only the
second showed a significant difference in the scores of
these groups.

The F-obtained value for each item is

contained in Table XVII (see Table XVII pg. 99).
At Kalamazoo Valley Community College, administrators
tended to score higher than faculty members.

However,

the difference did not reach a level of significance
(F-obtained= .32 df= I, 6 1 ; critical values 4.00).
group
administrator
faculty

size
19
44

mean
207-94
203.86

standard deviation
23.39
27.28

Only one of the fifty questionnaire items displayed a
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TABLE XVII
F-values for Administrator/Faculty Comparisons
Section I: F= 0.58

3
4
5

6
7
8
9
10

11

0.97
2.92
0.58
4.85*
1 .42
1 .19
0.96

13
14
15
16
17

0 .02

18

0.52
0.05

19

12

0.53
0.1 3
4 .51*
0.31
1.19
0.01

4 .17*
0.32
0.77

Section II: F= 10.77*
8 .16*
7 .82 *
10.67*

2.32
0.84
0. 46
4.51*

. *

12 22

Section III: F= 1.15
0.01

0.97
1 .42
0.62

7.15*
0.00

0.32

0.002

Section IV: F= 3.09
0.04
0.73

3.49
3.83
Section V; F= 2.79

1.88

1 .74
2.55

2.22

0.85
0 .19
1.76
0.64

9
10
11

1 .81

5.11*
5.27*

*critical value= 3.86
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significant difference in scores.
Table XVIII pg.

Table XVIII (see

101) gives the F-obtained value of each

item.
Western Michigan University administrators scored
higher than their faculty counterparts, but the dif
ference was not significant (F-obtained= 1.88 df= 1,
226; critical values 3 .89).
group

size

administrator
faculty

105
123

mean

standard deviation

196.32
191.60

25.05
26.53

Although there was no significant difference in the
overall performance of these groups, the mean scores
for sections two and four did prove to have significant
differences, with administrators scoring higher in both
cases.

Table XIX (see Table XIX pg. 102) contains the

F-obtained value for each of the fifty items.
The scores of administrators were higher than those
of faculty members at Kalamazoo College also, but again,
the difference did not reach a level of significance
(F-obtained= .08 df= 1, 53; critical va.Lue = 4.02).
group
administrator
faculty

size
16
39

mean

standard deviation

188.37
186.35

13.87
25-77

A listing of the F-obtained value for each item is
contained in Table XX (see Table XX pg. 103).
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TABLE XVIII
F-values for KVCC Administrator/Faculty Comparisons
Section I: F= 0.54

2.39
3.68
0.83
0.80

11
12
13
14

irwo

0.00

15

2.92

2.21
0.58
0.28
0.04
0.14

16
17
18
19

0.46
0.001
0.19
0.42

t^oo

c\f cn-cf

1

0.47
0.59
0.47
0.06

On o

Section II: F= 2.73
1
2
3
4

2.80
5.67*
2.75
0.21

1
2
3
4

0.05
1.24
1.06
0.03

5
6
7
8

3.24
1.54
0.65
0.01

5
6
7
8

1.07
0.86
0.35
2.01

Section III: F= 0.13

Section IV: F= 0 .0 0 4
1
2

0.35

3
4

0.26

0 .0 9
0.21

Section V: F= 1.81
1

0.90

7

2
3
4
5
6

3 .7 2

8

0.16
0.36
3.63

9

0.29
0 .9 7
1.44

10
11

1.54
1 . 4o

0 .8 4

*critical value= 4 .0 0
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TABLE XIX
F-values for WMU Administrator/Faculty Comparisans

Section I: F= 0.42
item

F-value

item

1
2
3
4
5
6
7
8
9
10

0.44
2.26
0.80
5.3 6*
1 .78
1 .09
1 .42
0.55
0.05
0.04

1
2
3
4

5.03*
3.24
5.45*
13.24*

1
2
3
4

0.26
8 .76*
0.80
0.54

1
2

0.04
0.75

1
2
3
4
5
6

0.10
0.95
1 .50
0.15
0.69
0.72

F-value

11
12
13
14
15
16
17
18
19

0.28
0.17
5.51*
0.80
0.16
O .76
4.36*
2 .52
0.90

5
6
7
8

1 .25
0.11
0.04
4.90*

5
6
7
8

3.67
0.51
0.82
0.007

3
4

7.17*
4.20*

Section II: F= 7.00*

Section III: F= 2.24

Section IV: F= 4.42*

Section V: F= 2.62
7
8
9
10
11

1.76
3.85
2.79
3.80
1 .94

*critical value= 3.89
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TABLE XX
F-values for K-College Administrator/Faculty Comparison
Section I: F= 0.51

1

0.18

11

o .004

2

0.61

12

0.77

3
4
5

0.05

13
14

0.12

6

0.35
0.68
0.34

7

15

16

1.27

17

8

2.92

9

3.22

18
19

10

0.30

0.01
0.05
0.008

0.06
3 .2 4
o.52

Section II; F= 2.34
1
2
3
4

0.74

5

1.07
4 .16*
1.55

6

0.71

7
8

o .44
1.32

1
2
3
4

4 .31 *
0.05
0.30
0.05

5
6
7
8

0.11
1.36
0.03
0.74

1

1.05

3

2.22

2

2.51

4

0.02

0.05

Section III: F= 0.08

Section IV: F= 0.00

Section V: F= 0.91
1

2.74

7

2

O. 67

8

3
4

0.56
0.57

9
10

0.05
1.42
1.55
0.05

5

0.67

11

0.001

6

0,01

*critical values 4.02
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The question of administrators being more favorable
toward the external degree than instructional/research
faculty \\ras not supported.

Although the former group

recorded a higher mean score, the difference did not
prove to be significant.

Yet on the final survey item,

which asked if an external degree program should be
implemented at the respondent's school, administrators
recorded a significantly higher mean score than faculty.
Category V: Tenured vs Non-Tenured
The comparison of tenured and non-tenured respon
dents showed that non-tenured respondents scored sig
nificantly higher than tenured respondents (P-obtained=
5.63 df= 1, 336; critical values 3 .8 6 ).
group

size

tenured
non-tenured

21 1
127

mean
192.00
198.90

standard deviation
26. 5
2^.97

In addition, the first section and the last section of
the questionnaire showed a significant difference in
scores.

Table XXI (see Table XXI pg. 105) provides the

F-obtained value for each item.
At Kalamazoo Valley Community College, the difference
in tenured and non-tenured respondents scores did not
prove to be significant (F-obtained= .70 df= 1, 57}
critical values k .00).
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TABLE XXI
F-values for Tenured/Non-Tenured Comparisons
Section I: P= 4.2 5*

O VO OCX! OvUl

fu

1

3.89*
0.19
4.77*
0.46
3.47
0.69
0.72
0.16
0.35
0.91

11
12
13
14
15
16
17
18
19

0.49
5 .12*
2.88
3.42
2.42
11.14*
1.22
4.37*
0.66

Section II; F= 3.79
1
2
3
4

3.03
0.43
2.48
1.35

1
2
3
4

0.17
2.44
0.39
0.28

5
6
7
8

8 .60*
2.06
0.01
1.19

5
6
7
8

0.29
0.89
1.43
2.33

3
4

0.45
1.50

Section III: F= 1.65

Section IV: F= 0.04
1
2

0.29
0.56

1
2
3
4
5
6

4.01*
5 .12*
0.18
6 .56*
4-.73*
5.54*

Section V; F= 7.73*
7
8
9
10
11

9.05*
0.006
3.59
2.47
3.19

*critical value= 3.86
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group

size

tenured
non-tenured

mean

30
29

201.76
207.51

standard deviation
29.56
22.25

The F-obtained value for each item is contained in Table
XXII (see Table XXII pg. 107).
The results of the comparison of tenured and nontenured subjects at Western Michigan University was
similar to that found at Kalamazoo Valley Community
College.

Again, non-tenured participants tended to

score higher, but the difference in performance was not
significant (F-obtained= 2.62 df= 1, 224; critical
values 3.89) .
group
tenured
non-tenured

size
149
77

mean
191.77
197.66

standard deviation
25.75
25.26

Table XXIII (see Table XXIII pg. 108) gives the Fobtained value for each of the items.
The responses from Kalamazoo College were similar
to those of the other colleges involved in the study.
Once again, non-tenured subjects scored higher than
tenured subjects, but the difference was not significant
(F-obtained= 1.38 df= 1, 51; critical values 4.03).
group
tenured
non-tenured

size
32
21

mean

standard deviation

183.92
191.57

24.41
21.12
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TABLE XXII
F-values for KVCC Tenured/Non-Tenured Comparisons
Section Is F= 0.02
item

F-value

1
2
3
4
5
6
7
8
9
10

0.38
0.04
0.24
0.72
0.63
0.03
1 .56
0.83
0.56
0.51

1
2
3
4

1 .20
0.93
0.57
2.45

1
2
3
4

0.009
1.36
0.05
0.43

1
2

0.11
0.07

1
2
3
4
5
6

0.61
4.64*
0.17
6 .72*
1 .26
0.79

item

F-value

11
12
13
14
15
16
17
18
19

0.30
0.10
0.09
0.03
1 .68
0.02
0.19
2.35
0.50

5
6
7
8

1.85
0.004
1.19
0.01

5
6
7
8

0.80
0.006
0.006
1 .78

3
4

0.02
1 .20

Section II; F= 1.44

Section Ills F= 0.08

Section IV; F= 0.03

Section V; F= 3.40
7
8
9
10
11

2.82
1 .51
0.69
0. 14
7 »25*

*critical value= 4.00
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TABLE XXIII

F-values for WMU Tenured/Non-Tenured Comparisons
Section I: F= 2.15

O VO 00

ONUi

ro

1

3 .44
0 .42
1.91
0.15
1.54
0.31
0.66
0.20
1.02
0.13

11
12
13
14
15
16
17
18
19

0.33
3 .74
1.97
2 .4o
2.78
7 .28*
0.75
0.60
0.27

5
6
7
8

4.80*
1.88
0.001
2.77

Section II: F= 1.22
1
2
3
4

0.23
0.07
0.27
0.07

1

0.38

5

1.20

2
3
4

1.16
0.52
0.005

6
7
8

0.24
1.07
0.83

1
2

0.01
2.30

3
4

0.05
1.05

Section III; F= 1.06

Section IV: F= 0.02

Section V; F= 3.64
1
2
3
4
5
6

1.38
1.62
0.08
2.00
2.89
2.32

*critical value=

7
8
9
10
11

4.01*
0.05
2.27
1.62
1.83

3. 8 9
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A list of the F-obtained values for the items can be
found in Table XXIV (see Table XXIV pg. 110).
Based on this data, the fifth question was totally
unsupported.

It proposed that tenured faculty would be

more in favor of the external degree than would nontenured faculty.

Quite to the contrary, non-tenured

respondents showed a significantly higher level of
support.

However, in comparing the scores of tenured

and non-tenured respondents at each of the colleges
separately, the differences in performance did not reach
a level of significance.
Category VI: Area of Study
In analyzing the data along the lines of the area
of study, it was not possible to group respondents with
respect to the employing college or university.

This

was largely due to the fact that some areas would have
had only one representative, thus making an analysis
of variance meaningless.

The data collected illustrates

a difference in mean scores, but the difference did not
reach a level of significance (F-obtained= 1.71 df= 5>
179; critical value= 2 .26).
group
Applied Science
Arts/Science
Business
Education
Fine Arts
General Education

size
19
9k

14
35

7
16

mean
197.83
193.07
186.21
204.97
193.28
198.87

standard deviation
31 .75
25.50
29.71
20.74
26.88
21 .02
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TABLE XXIV
F-values for K-College Tenured/Non-Tenured Comparisons

Section I: F= 2.91

3.33

11

CM

¥r

0.13

in M3 INOO
CT\ o

12

0.79

3.19
0.93

13
14

2.12
0.02

0.20

15

1.66

2.14
1.62
0.63
0.45
2.62

16
17
18
19

3.24
o .66
3.96
1.75

5
6
7
8

1.03
0.07
1.34
0.35

Section II ; F= 0.82
1
2
3
4

4.92* <■
O .77
5.33* (■
0.09

1

0.01

2
3
4

0.006
0.005
0.07

1
2

0.21
2.15

Section III; F= 0.02
■

5

0.01

6
7
8

0.47
0.002
0.00

3
4

0.89
0.31

7
8
9
10
11

1.76
4.50*
0.24
0.74
0.03

Section IVs! F= 0.31

Section V; F= 0.66
1
2
3
4
5
6

1.43
0.75
0.00
0.32
0.62
1.10

*critical value= 4.03
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A significant difference in scores was recorded on the
second section of the instrument, with respondents in
the area of Education scoring highest.

Table XXV (see

Table XXV pg. 112) illustrates the F-obtained value for
each item of the questionnaire.
For the most part the sixth question was not
supported by the data.

Overall, there was no signifi

cant difference in the scores of the various areas of
academic study.

However, on the final survey item the

difference in responses was significant, with the area
of Education displaying the highest level of support
for the implementation of an external degree program.
The final four questions concerned the four basic
areas in which the external degree seeks to promote
changes.

These areas are:
a) the expansion of the opportunity for a
college education to a more diverse clien
tele
b) the need for more flexibility in developing
educational programs
c) the use of alternative forms or methods of
teaching and learning
d) the use of new or different evaluation
procedures

Sections one through four of the survey instrument used
in this study correspond to these areas. The data indicated
that the respondents were in agreement with extending
the opportunity for a college education to a larger
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TABLE XXV
F-values for Area of Study Comparisons
Section I: F= 1.79
item

item

F-value

1
2
3
4
5
6
7
8
9
10

2.87*
0,81
0.87
1 .09
1.12
0.47
4.04*
1 .35
3 .08*
1 .40

1
2
3
4

2.42*
0.87
1 .51
2.63*

1
2
3
4

0.97
1.15
1 .38
3 .08*

11
12
13
14
15
16
17
18
19

F-value
0.82
2.04
1 .55
1 .61
0.72
1.19
1 .08
0.78
1 .22

Section II: F= 2.33*
5
6
7
8

2 .30*
3.40*
1 .09
0.43

5
6
7
8

0.72
1 .75
1 .86
0.35

3
4

1 .39
2 .88*

7
8
9
10
11

1.9**
1*68
0.04
0.68
2 .36*

Section III: F= 1.34

Section IV: F= 1.17
1
2

1 .45
1 .24

1
2
3
4
5
6

2 .60*
1.17
2 .69*
3 .07*
0.57
0.47

Section V: F= 1.38

*critical value= 2.26
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segment of the population.

On this section of the

questionnaire, a score of 95 points was possible.
size
KVCC

63
228
55

WMU

K-College

mean

standard deviation

84.25
78.96
76.20

9.59
10.40
8.97

The matter of increasing flexibility in terms of program
construction was more or less supported.
was some uncertainty.

However there

Only Kalamazoo Valley Community

College showed definite backing in this area.

A score of

40 points was possible on this section.
group

standard deviation

KVCC

63
228
55

WMU

K-College

5.59
5.77
5.25

32.77
30.99
29.89

The level of support dropped slightly in the area of
alternative teaching and learning schemes.

Again, only

one school, Kalamazoo Valley Community College, displayed
positive support.

The other schools were somewhat

uncertain as to the desirability of such alternative
methods.

A score of 40 points was also possible on this

sec tion.
group
KVCC
WMU

K-College

standard deviation

size
63
228

55

32. 11
29.84
29.52

5.87
6.27
5.49
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The matter of support in the area of evaluation methods
was quite different.

The respondents tended to be

unanimous in their uncertainty toward the proposed
alternative evaluation methods.

A score of 20 points

was possible on this section.
group
KVCC
WMU
K-College

size
63
228
55

mean
14.69
14.29
l4.00

standard deviation
3.11
2.78
1.87

On the whole, the respondents seemed uncertain as to the
adequacy or desirability of the methods proposed as
alternative forms of teaching and learning, and evalua
tion .
The fifth section of the survey instrument must be
treated somewhat differently.

This section contained a

number of items which did not fall into the four areas
of assumptions, but were related to the external degree
concept.

Briefly, these items were:
1) campus residency is not an essential require
ment for attaining proficiency in college
level subjects
2 ) high academic standards can be maintained
with external degree programs
3 ) external degree programs would not seriously
affect private colleges/universities
4) traditional classroom instruction does not
suit all learners
5 ) external degrees will not diminish the
status of the faculty or administrators
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6 ) external degree programs would not seriously
affect community colleges
7) well handled external degree programs will
produce degrees equal in value to internal
or traditional degrees
8 ) meaningful college level experiences are
not restricted to formal educational
agenc ie s
9) external degree programs would not seriously
affect public colleges/universities
10) well planned external programs would not
result in a proliferation of degrees
11) a well planned external degree program
should be implemented fit this college/
university
Once again, it should be noted that responses to the
questionnaire items were recorded on a one to five
scale, ranging from strongly disagree to strongly agree.
The mean scores registered by the various categories of
respondents on each of the eleven items in this section
(see Tables X X V I - X X X I pp.

I16-21 ) indicate that items

one, four, and eight were supported by each category of
respondents.

This would seem to imply that the respon

dents would be receptive to changes made in the areas
covered by these items.

The scores on items three, six,

and nine show that the respondents were not sure of how
serious an affect the external degree would have on
public, private, and community colleges.

As evidenced

by mean scores on item ten, the respondents were uncer
tain if the external degree would cause a drastic in-
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TABLE XXVI
Per Item Mean Scores on Section V

item

Male

Female

1

4.18

4.37

2

3.78

4.01

3

3.22

3.04

4

4.18

4.33

5

3.71

3.78

6

3.03

3.12

7

3.42

3.61

8

4.04

4.05

9

3.16

3.16

10

3.19

3.02

11

3.58

3.44
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TABLE XXVII
Per Item Mean Scores on Section V

item

Minority

Non-Minority

1

4.48

4.21

2

4.24

3.82

3

3 .41

3.13

4

4.51

4.18
3.68

5

4.17

6

3.31

3.02
3.42

7

3.93

8

4.69

3.97

9

3 .41

3.12

10

3.37

3.13

11

4.10

3.49
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TABLE XXVIII
Per Item Mean Scores on Section V

item

Public

College

Private

College

1

4.25

2

3.88

4.07
3.60

3

3.19

3.09

4

4.25

^»12

5

3.75

3.52

6

3.08

2.83
3.25

7

3.49

8

4.07

3.94

9

3.15

3.10

10

3.19

2.94

11

3.67

2.81
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TABLE XXIX
Per Item Mean Scores on Section V

item

Administrator

Faculty
4.28

1

4 .1 4

2

3.93

3.77

3

3.23

3.13

4

4.20

4.24

5

3.80

3.65

6

3.10

3.01

7

3.55

3.38

8

4.15

3.99

9

3.23

3.08

10

3.31

3.04

11

3-71

3 .41
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TABLE XXX
Per Item Mean Scores on Section V

item

Tenured

Non-Tenured

1

4.14

4.36

2

3.74

4.00

3

3.15

3.20

4

4.13

4.37

5

3.61

3.86

6

2.94

3.20

7

3.30

3.70

8

4.04

4.05
3.27

9

3.06

10

3.08

3.27

11

3.46

3.70
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crease in the number of degrees granted.

Also, the

respondents displayed ambivalence toward items two,
five, seven, and eleven, with responses fluctuating
between agreement and disagreement.

It is interesting

to note that respondents falling into the area of edu
cation, or who were in the administrative, minority, or
non-tenured categories were consistently more favorable
in their responses to a majority of the items in this
section.
Another interesting aspect of the results of this
investigation was the questionnaire return percentages.
The highest percentage of returns was from Kalamazoo
Valley Community College, with a 6 3 % return rate.
Kalamazoo College was next with a 55% return rate, followed
by Western Michigan University with a return rake of hS%.
Summary
In order to analyze the data collected with respect
to the objectives of the study and the ten related
questions, it was necessary to separate the data into
six respondent categories: Male vs Female, Minority vs
Non-Minority, Public vs Private, Administrator vs Faculty,
Tenured vs Non-Tenured, and Area of Study.

The most

striking results occured in the minority vs non-minority
category.

Some of the remaining categories showed

statistical significance to varying degrees.

The data
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collected indicated definite support for the external
degree from minority and non-tenured respondents, while
a few of the other groups demonstrated more moderate to
neutral attitudes toward the external degree.

Another

interesting point related to the return rate of the
survey instrument, with Kalamazoo Valley Community
College and Kalamazoo College having higher return rates
than Western Michigan University.
It should be noted that the validity of the survey
instrument yielded several limitations.

In effect,

these limitations may have affected the interpretation
of the data.

For this reason this study should be

viewed as exploratory in nature.
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DISCUSSION

Quite often in attitudinal surveys similar to the
present study, the investigator is able to conclude
that his or her results either support or do not support
previous research done in the area.

Since no prior

studies similar to the present investigation were found,
these findings seem to be somewhat unique.
the question still arises

Nonetheless

What precisely do the

results of this study mean?

A brief discussion of the

questions cited in Chapter III should give some indi
cation of the significance of the findings of this
investigation.
Question I ; Will there be a significant difference
between male and female responses?
Based on the literature in the area of the external
degree, women were seen as constituting a large segment
of the potential audience for external learning programs.
Thus it followed that female respondents would be more
favorable to such educational options.

From a statis

tical standpoint the level of support registered by
women was not significantly higher than that of men.
The lack of significance in contrasting male and female
performance could be attributed to a number of reasons,
however two explanations in particular seem most cogent.
First, both women and men demonstrated a fairly high
\2k
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level of agreement with the assumptions or principles
which were presented to them as forming the basis of
the external degree.

This was evidenced by their re

spective per item mean scores of 3.97 and 3.87 on a five
point scale.

Both groups tended to support the basic

objectives which the external degree seeks to accomplish.
Therefore the likelihood of a descernible difference in
the responses may have been vei’y low.
A second possible explanation Lies in the charac
teristics of the women who comprised the sample.

The

educational needs or goals of the women in the sample
differ markedly from those women who would consider
enrolling in an external degree program.

The sample

consisted of women who, as internal or ti'aditional
college students, had "paid their dues".

They had more

than likely earned their degrees by fulfilling tradi
tional college requirements via traditional methods.
On the other hand, women who might be interested in
external learning programs as a means of acquiring a
college education, are usually unable to fulfill tra
ditional requirements in that they can not devote full
time to academic pursuits.

Oftentimes they are employed

in the time consuming occupations of housewives and/or
mothers.

In addition they must cope with the many

societal restraints accompanying womanhood.

In a

special issue of Ebony, Pierce (1972) focused on the
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social

pressures

levied

against

the u n m a r r i e d wom a n .

In effect, women are pushed into early marriages; their
needs become subordinate to those of the husband.

This

in essence reduces their opportunities in higher educa
tion.
Question I I : Will minority group respondents
s u p p o r t i v e t h a n non-ininority r e s p o n d e n t s ?

be mo r e

The literature dealing with the external degree
views minority groups as members of the potential
audience for external learning programs.

The minority

respondents sampled in this investigation displayed a
higher level of support than non-minority respondents,
as demonstrated by their respective mean scores of
212.37 and 193.11 on the survey instrument.

In accounting

for this difference, the social stratification of Black
and White America must be considered.

The ideology

fostered by the civil rights movement of the .Late 1950's
and early 1960's resulted in Black America placing a
premium on a college education.

The "degree" came to

symbolize all that was just and good in America.
a ticket to equality, freedom, and success.

It was

Even though

the symbolic meaning is a bit tarnished now, among
minorities education is still held in high esteem. It is
only logical then that minority group respondents would
likely be more supportive of external learning programs,
since they offer more access to the coveted process of
higher education.
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Question III; Will respondents in a private college
be more opposed than those in a public college?
It was proposed by the investigator that there
would be a substantial difference in support for the
external degree concept between public and private
college respondents.

The results verified this propo

sition, respondents from the private college were
slightly opposed to the implementation of an external
degree.

The mean score of public college respondents

was significantly higher than that of private college
respondents.

It is interesting that while tending to

oppose implementation, the respondents from the private
college did tend to agree with the basic principles or
assumptions of external degree programs.

In other words,

it appears that the objectives of the external degree
were viewed as acceptable while having such a program
in operation was unacceptable.

This contradiction, in

a sense, does seem to be explainable.

The data col

lected by Parker (197^) indicated that the independent
liberal arts college has experienced a 3«1% decline in
full-time student enrollment over the past two years.
Enrollments are expected to continue this downward
plunge in the years to come.

The future, as portrayed

by Parker, is bleak for the private college.

With

the exception of the more prestigeous schools, private
colleges are not expected to be competitive in the
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near future.
In struggling for their very existence, independent
colleges have become more flexible in areas such as
admissions, part-time enrollment, curriculum, and other
areas.

Averill (l97^) concisely summarized the trend,

"All of this thrusts traditional colleges and univer
sities into a new world, and will require a reconsidera
tion of some of our most cherished axioms" (pg. 7)»
In analyzing the problem, the faculty of private colleges
have adopted some of the flexibility and diversity
inherent in the external degree.

Yet this newly adopted

flexibility may not bo enough to compensate for the
high cost traditionally associated with attending a
private college.

The idea of receiving much of the

academic atmosphere provided by the independent college
at possibly a lower price, may be enticing to many
potential students.

This possibility appears to be

offered by the external degree.

In fighting for the

continuance of the private college, it seems logical
for the faculty to be apprehensive about any new strategy,
such as the external degree, that would further drain
the pool of potential learners.
Question IV; Will instructional/research faculty be
more opposed than administrative faculty?
In comparing the responses of instructional and
administrative personnel, it was found that both groups
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tended to support the principles of external learning
programs.

However, in considering the actual imple

mentation of such programs on campus, instructional
personnel were somewhat uncertain that such steps
should be taken at their respective colleges.

Con

versely, administrators were favorable to implementing
an external degree program.

There is, at this point,

no solid ground upon which to base speculation as to
why this difference occured,

It should bo restated

that the survey instrument consisted of a number of
statements which appeared to be the basic principles
and/or assumptions underlying many external, degree
programs.

It would seem that IF one agreed with the

principles, in effect one agreed with the idea of the
external degree.

If such is the case, being opposed

to implementing such a program suggests the possibility
of some perceived threat to job security, the status of
education, or any number of psychological or sociologi
cal phenomena.

Again, at this point there is little

empirical evidence to support such a proposition.
Nevertheless, the implications seem inescapable.
Question V : Are non-tenured faculty more resistant than
tenured faculty?
It was initially assumed that there would bo a
difference in support between tenured and non-tenured
faculty.

The data collected supported this contention.
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It was thought by the investigator that as tenure
meant more security in terms of employment, tenured
faculty would be more in favor of the external degree.
In other words, their jobs would not likely be threatened,
as would those jobs held by non-tenured faculty.

None

theless, both groups tended to agree with the assumptions
underlying external degrees. In fact, non-tenured faculty
were significantly more supportive.

A possible explana

tion for this development is the age difference involved,
with tenured faculty likely to be more advanced in years
and also likely to be less flexible in their philosophy
of education.

It is also possible that the security

afforded by tenure may promote an air of conservatism.
Thus the perceived need for change or innovation may
be quite low.
Question VI; Will responses differ significantly between
faculty members in different areas of academic study?
In determining if those working in a particular
area of academic study would be more supportive of the
external degree, the findings showed that in general
each of the six areas recorded fairly similar responses.
Once again however, this general support was not trans
lated into advocating the establishment of an external
degree program.

In fact, only those respondents in

the area of Education favored implementing an external
degree.

The other areas: Applied Science, Arts and
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Science, Business, General Education, and Fine Arts,
were largely undecided about putting an external degree
program into effect.

It appears then, that some areas

of academic study would be more receptive to the crea
tion of an external degree program on campus.
Question VII; How will respondents view the extension of
the opportunity for a college education to a more
diverse clientele?
In view of the current problems faced by those in
higher education in America, it was not surprising that
the respondents favored serving a new and more diverse
population of students.

As stated earlier, tapping

this new source of potential students will bolster
declining enrollment figures and add money to the
coffers.

However, financial support is not the only

reason for colleges and universities to consider re
cruiting from this previously untouched population of
learners.

The controversy surrounding the validity of

intelligence tests, aptitude tests, and other similar
examinations has caused educators to reanalyze many
of the traditional requirements and methods.

In a

paper written by Lowontin (l970)» the point is made
that intelligence has a strong environmental deter
minant which is not taken into account in intelligence
tests and other similar examinations.

These examina

tions function more as a means of social stratification
rather than determinants of intellectual ability.

In
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any event, these and other reasons are prompting edu
cators to reevaluate and subsequently expand their
goals in the area of who should have the opportunity
for a college education.
Question VIII: How will respondents react to increased
flexibility relative to the development of educational
programs ?
In general, the respondents supported the use of
flexibility in developing educational programs.

Much

of the rationale behind this development seems to be
closely related to the idea of adding diversity to the
college population.

However, the support for increased

flexibility was not as substantial as that for’ diversity
among the clientele.

There was considerable uncertainty

in reference to the efficacy of granting college credit
for life or work experience related to a student's
area of academic study.

This would seem to indicate

that flexibility with limitations is more acceptable,
an idea which seems altogether logical if high academic
standards and quality education are to be maintained.
Question IX; Will respondents agree that the traditional
delivery systems are not the only viable methods in
which college level learning can be acquired?
Based on the data collected,

the use of alterna

tive teaching and learning schemes was generally supported,
but again with reservations.

The respondents seemed to

agree that a variety of delivery systems could be em
ployed in achieving educational goals.

However, not
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all non-traditional patterns of learning were viewed as
being adequate methods of learning.

Eight commonly

used alternative methods, extracted from the literature
dealing with non-traditional styles of learning, were
presented to the respondents:
1) individualized programs of study
2 ) work experience
3 ) self produced literary/artistic works
4) internships or practicums
5 ) programmed texts
6 ) travel
7 ) social or group experience
8 ) tutorial assistance by non-faculty personnel
The data indicated that the respondents tended to view
the last three alternatives as being rather questionable
methods of acquiring proficiency in college level
subjects.

The first two of these methods, travel and

social or group experience, could possibly yield some
educational benefits, but only with strict and/or
rigorous guidelines.
in these areas.

Thus uncertainty seemed plausible

On the other hand, tutorial assistance

by non-faculty personnel seemed to have great potential
as a meaningful method of learning.

For instance, an

art student receiving tutorial assistance from the
curator of an art gallery could learn a great deal from
such an association.

What better way to learn and

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

134

study the principles of management then from someone
in a management position?

The possibility arises that

by attaching the non-faculty label, negative responses
were evoked.
Question X : How will the respondents react to more
diversity in the area of the evaluation of what is
learned ?
The literature reviewed suggested that the external
degree encourages variety in the methods of evaluation
used.

However, this notion was not overwhelmingly

supported in the colleges sampled.

The idea of using

the learning contract as a means of evaluation met
with approval.

The respondents were also moderately

supportive of employing specially designed methods to
assess learning acquired non-traditionally.

In contrast,

there was considerable doubt as to the adequacy of the
following methods: standardized examinations, and com
mittees of educators determining the educational benefits
gained from related or relevant life or work experience.
Since the respondents did not view life or work expe
rience as an acceptable method of acquiring college
level learning, it reasonably follows that it would be
equally unacceptable as a component in the evaluation
process.

The idea of involving life or work experience

in the processes of evaluation and/or teaching and
learning was simply unacceptable to the respondents.
Even though the latter evaluation methods did not meet
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with approval, it is possible that under specific
circumstances they may receive support.

Once again,

it appears that the respondents favored limitations
in the methods of evaluation used.
Conclusions
In general, the respondents tended to agree with
the statements which were presented to them as forming
the basis or foundation of the external degree.

At

the same time, they were somewhat skeptical of supporting
the implementation of an external degree program at
their respective colleges.

At this point, there are no

grounds upon which to base speculation as to why this
seeming inconsistency occured.
Perhaps the most important finding of this study
is the fact that attitudes/opinions toward the external
degree seemed to vary in accordance with the type of
college or university.

This could be attributed to

the fundamental difference in the philosophy of each
of the colleges sampled.

In a broad sense, the mission

of the community college, the state university, and
the private college is the same
education for the learner.

to provide quality

Within each agency the method

of accomplishing this task varies.

The community college

seems to be more egalitarian in its approach to educa
tion as opposed to either the state university or private
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college.

As a result, it seems consistent that the

more positive attitudes toward the external degree were
expressed by community college respondents.

The state

university, while not as open in its approach to, or
philosophy of, education as the community college, tends
to be more liberal than the private college.
data demonstrated,

As the

the respondents front the state uni

versity were more receptive to the external degree
concept than their counterparts at the private college.
It seems then that there is a significant relationship
between the type of college or university employing a
faculty member, and the attitudes/opinions he or she
holds in reference to the external degree.
Another important finding of this investigation is
the fact that two characteristics, minority and non
tenure status, were shown to be significantly related
to the attitudes of the respondents.

Variables such as

sex, type of position, and area of academic study did
not appear to have a statistically significant relation
ship to the attitudes held by the respondents.

Both

non-tenured and minority faculty members tended to be
more supportive of the external degree concept.
The traditional conception of the academic structure
and of the functions of colleges is changing.

Educators

and students are beginning to examine many of the axioms
upon which American higher education is based.

Often
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times alternatives to the traditional process of higher
education have been sought.

The present study only

explores a limited number of the variables that seem
to be related to the attitudes/opinions held by edu
cators toward one of these alternatives, the externeil
degree.

More research in this area is necessary.

These findings suggest that the following areas warrant
additional study: 1) the impact of the presumed dif
ference in educational background found at different
types of colleges, and 2 ) the academic degree level
of female and minority faculty members.
As Houle (1973) has emphasized, the matter of
faculty and administrator support is most salient.

To

acquire this support, careful study of the external
degree is in order.

Perhaps the external degree will

find a place in American higher education, perhaps it
will not.

The external degree may possibly become a

new and innovative strategy in American higher educa
tion, but "innovation is a slow process even, or perhaps
especially, in education" (Dressel and Thompson,

197^»

pg. *0.
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Michael McClenic
June 11, 1974

The following statements reflect many of the
assumptions, both implicit and explicit, upon which
External Degree programs seem to be based. These
assumptions were extracted largely from the literature
in the area. As I am attempting to construct a survey
instrument related to the external degree, I would
appreciate your input on the clarity, meaningfulness,
and applicability of these assumptions.

The external degree assumes that college should be
available to:
a. those who can benefit from it
b. people of all ages
c. people who are/were denied access due to dis
crimination of a racial or sexual nature
d. those who are married
e. those with family responsibilities
f. those who are referred to as housewives
g. people who received inferior primary education
h. workers seeking education for purposes of job
promotion
i. workers seeking education for purposes of job
enrichment
j. people who
received inferior secondary education
k. unemployed
people in need
of re-trainingto
re-enter the job market
1. people who
are culturally
different
m. those who are financially unable to meet present
costs

n. those seeking life-long learning opportunities
o. learners who are dissatisfied with the tradi
tional form of higher education
p. those who are geographically isolated from
agencies of higher education
q. learners who are physically impaired
r. learners who are gifted (exceptional)
s. people who are currently employed and wish
periodic knowledge updatings
t. older people who never attended college
u. workers whose job responsibilities conflict with
class schedules
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The external degree assumes that when making course
and degree or other requirements, flexibility is
necessary in:
a. the amount of time required to complete a course
b. the amount of time required to complete degree
work
c. the idea of campus residency
d. the scheduling of courses
e. the content or subject matter of courses
f. the granting of course credit for performance on
CLEP or CPEP examinations
g. the telescoping of time requiremonts
h. admission requirements
i. granting credit for practical experience
External degree programs assume that:
a. meaningful learning experiences are not restricted
to the classroom
b. traditional classroom instruction does not suit
all learners
External degree programs assume that the following are
viable modes of learning:
a. independent study
b. programmed texts
c. work experience
d. social experience
e. travel
f. self produced literary works
g. self produced artistic works
h. internships
i. individualized programs of study
j. management by objectives
External degree programs make the following assumptions
about the evaluation process:
a. competency based examinations can be used to
validate learning
b. standardized tests can be used to evaluate
learning acquired non-traditionally
c. instruction and evaluation can be accomplished
separately
d. committees of educators can determine the
educational value of life and/or work experiences
e. fulfillment of goals and objectives can provide
evidence of learning
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October

Dear Administrator

3,

1 97^

and/or Faculty Member:

E a c h y e a r at this time y o u p r o b a b l y F i n d y o u r s e l F
b u r i e d in a p i l e of p a p e r w o r k .
H o p e f u l l y the e n c l o s e d
d o c u m e n t w i l l p r o v i d e a c h a n g e of p a c e !
C u r r e n t l y I am s o l i c i t i n g i n f o r m a t i o n f r o m a
se l e c t n u m b e r of f a c u l t y and a d m i n i s t r a t o r s of c o l l e g e s
a n d u n i v e r s i t i e s in the K a l a m a z o o area.
The e n c l o s e d
q u e s t i o n n a i r e se e k s to d e t e r m i n e a d m i n i s t r a t i v e and
f a c u l t y a t t i t u d e s / o p i n i o n s r e l a t i v e to the r a t i o n a l e
un derlying external degree programs.
The questionnaire,
c o n s i s t i n g of 50 items, t a k e s less t h a n t w e n t y m i n u t e s
to c o m p l e t e .
Enclosed you will also find a self addressed
stamped envelope for yo u r convenience.
In c l o s i n g ,
ciation for y our

a l l o w me
time a n d

to e x t e n d m y d e e p e s t
cooperation.

appre

Gratefully,

Dr. M o r v i n A. W i rtz,
Graduate Advisor

M i c h a e l D. M c C l e n i c ,
Graduate Student
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